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Introduction (IUIC)

Welcome to the “Pronunciation Training” workshop. Today’'s presenters will be
Yoshio Miharu and David Backof of Sendai High School. The moderator will be
Courtney Fitzgerald of Tsurugaoka Junior High School. Today will cover a few
topics concerning pronunciation including: teaching techniques, difficulties,
common problems and controversies, and some instruction theories.

Presentation Schedule (ZLET—3a/FE):

Warm-up and greeting activity

Overview of pronunciation and the “Big Three”
Troubles and controversy

Mini discussion

Techniques, our favorite activities, and evaluation

There will be a period of group discussion and idea exchange and we appreciate
everyone' s participation. If you have any questions during the workshop, please
ask them at these times or at the end during the open question and answer period.
Please keep all comments and questions constructive. If you have questions,
comments, or horror stories regarding your personal circumstances please reserve
them for the open question and answer at the end of the session, or if there is not
enough time, for afterwards. We will be quite happy to try and answer any questions
regarding your personal situation you may have after the presentation. Please feel
free to ask more general questions at any point during discussion time,

Well, let’ s get started! Thank you for coming and participating today. We hope you
can get some useful information from today to use in your personal pronunciation
focused lessons.

SABULEBRIWLEY

This presentation is written from the perspective of teaching American English
pronunciation. Although this is the case, the techniques are universally applicable
for teaching all varieties of English.



How can we teach pronunciation effectively?

E3R 1SR B EYRNICHADIENTEDIN?

That is the big question. When we are faced with the challenge of teaching English
pronunciation to students who are studying it as their second language, sometimes
we can become a bit over eager. There is a tendency to jump right in the deep end
and start making strange faces, drawing obscure pictures on the blackboard, and
cooing central approximants (the standard American “r") to a sea of blank faced
teenagers. As much as we would love to get to what many of us consider the most
important elements of pronunciation immediately, there is already an established
protocol that is generally accepted by today’ s academic thinkers as an essential
progression in teaching English pronunciation. Basically, this progression boils
down to three aspects. The “Big Three™ when it comes to pronunciation training
are:

1. Intonation - conveying different meaning by varying voice pitch
2. Word Connections — tying words together for natural sounding speech
3. Pronunciation - teaching and practice of actual English sounds

Don’ t be fooled by the heading “Pronunciation™ next to number three. All of these
are steps in “pronunciation training” in general. The final step is simply the one
where you can finally get to drawing mouth diagrams and making racecar noises.
Now we will examine the Big Three in finer detail.



Intonation (fhx—32)

According to Ann Cook’ s definition , American English is made up of five major,
definable, aspects of intonation:

New information
Contrast

Meaning
Pronunciation

Mood or personality

Through varying intonation a simple sentence can contain a vast array of meanings.
As native speakers of English, some of you may be thinking “Well, duh.” but to our
colieagues who are not and to our students who we are teaching, this is of the
utmost importance. The reason intonation is taught first is that, even if a person
can speak with the clearest and most perfectly crafted pronunciation, if intonation
is not properly utilized meaning can be lost and unfortunate circumstances could
possibly arise (e.g. “What are you looking at?").

New information (#FL U \iBER)

This is where intonation begins. In standard spoken English nouns contain the most
weight in a sentence despite the fact that verbs in the sentence may be just as
important. All things being equal, nouns will stand out from everything else around

it.

Students read books.
Cook goes on to note that after the new information has been presented and the
statement shifts to pronouns, the intonation also changes and positions itself over

the verb.

Students read books.
They read them.

This also extends through and hold true in compound sentences.



Students read books, but stockbrokers read newspapers.

Prefacin 2YHCL

As we all know, students read books.
(Listing MIEEWBAND=L)
Students read books, magazines, and newspapers.

(Questions M)

Do students read books?

(Repeated Questions gL EZh/-RME)

Do students read books?

Contrast (¥ikh)
After we know the information we can change the intonation to indicate contrast.

Students read books, but they don’ t always understand them.

Meaning (¥8k)

To show variety in meaning we have a simple sentence used many times with a
different use of intonation for each one and a video showing this in action.

1. What are you looking at?
2. What are you looking at?
3. What are you looking at?
4. What are you /ooking at?
5. What are you looking af?



Pronunciation (%)
Intonation and pronunciation overlap in this aspect. We will look at Cook’ s
example:

When “t” finds itself in an unstressed position in the middie of the word, the
tendency in standard English is for the “t” to shift to a softer sounding “d”.

Betty bought a bit of better butter.
(Beddy bada bida bedder budder.)

Mood and personality (%%

Linguists by and large consider this the most important aspect of intonation:
demonstrating one’ s personality, what one is feeling, and how one will be
perceived by others. It goes a bit beyond stressing individual words and into
individual sounds in the word. Unfortunately, because this is nearly impossible to
convey in text, you must trust in yourself or in your ALT to express and teach this.

This has been a brief introduction to the world of intonation. While by no means all
encompassing, We have tried to cover what we feel are the most basic and
essential points.

Now that we have discussed intonation, we can continue on to the next step in the
pronunciation training process.



Word Connections (HEEOEUDE)

In beginning to understand teaching word connections, we must first examine
where word connections occur most in Standard Spoken English. (Hint: Almost
everywhere!)

Consonant-Vowel

Vowel-Vowel

Consonant-Consonant (one close to the onset of the first consonant)
T.D, S, orZ and Y sound

All languages have a rhythm that ties every word in one sentence together.
Understanding and skilifully executing speaking in this rhythm is essential to native
English (or any other language’ s) pronunciation.

Cook’ s writings use a fabulous example of the rhythm of the English language in
illustrating word connections.

The dime.

The dime easier.

They tell me the dime easier.

They tell me the dime easier to understand.
They tell me that I'm easier to understand.

“The last two sentences above should be pronounced exactly the same, no matter
how they are written. It is the sound that is important, not the spelling.”

While there are numerous examples to be found of this in action (with pretty IPA
text to boot!) on the internet and academic texts, we have to look no further than
Miyagi Prefecture’ s own high school oral communication textbook Hello Therek
Oral Communication 1, page 72. to find a suitable starting point.




@ H=moIc<LEQ) -—ouraE

HOEDKD YD TEY, HEIFLEOTHOBFIOL T, 1HOLIL
B X T "
1 -r+8%
a)lama member of the braille club.
b) How far is it to Tokyo from here?
2 -n+BFH
a) Yutaka is a fan of the Giants.
b) My sign is Aquarius.
3 -t+ RS
I like to eat it with seafood.
4 d+8F
He’s good at playing the alto sax.
5 -p+&F
Spaghetti is a type of pasta.
6 -k+BH
We often talk about blood type.
7 v+
1 have a headache.
8 -m+FfE

I'm a Gemini.

€ DI VE (2)— 1DILBDE (FE+youDHE)

MOBRORBEDOFED, XDyouk24hoT. o FIIELTIHEIHNET-
1 -d+you
Would you like some coffee?
2 -t+y01;
Can’t you wait a little longer?
3 —s(ﬁﬁé%%ﬂyou
Don’t miss your stop, Mary.
4 -s{AFF)+you
Please eat as much as you like.

While this example provides but a cursaory look at the liaisons made in English, it’

s a great starter for getting the students to a higher level of understanding,
vis—-a-vis word connection.

This concludes word connections and we may now pass into the reaim of fun and
excitement. Finally, we arrive at pronunciation, which you have no doubt been

waiting for with bated breath (if you haven’t already skipped through the boring
stuff before this section).



Pronunciation ($&%&)

Pronunciation is a massive subject to try to conquer and unfortunately a week of
seminars would not do the topic justice. We have approximately 30 more minutes.
So in this portion, we will discuss the methods that we find to work well in our
classes in addition to some fresher concepts. But first, let’ s look at an overview of
Standard Spoken English’ s big pronunciation problems as they pertain to
Japanese students.

Katakana Pronunciation (A2h7R%#)

My former colleague, Chris Lynch, referred to this as overcoming the katakana
catastrophe and | would be hard pressed to state it more eloquently. Speaking in
Japanese phonemes can cause a great deal of problems in understanding. It is
important not to let students get flustered when practicing their pronunciation
because, as we all know, confidence is key when learning to speak a second
language.

Mr. Miharu’ s curriculum involves focusing on problem sounds for Japanese
students, chiefly sounds that do not exist in Japanese phonetics in addition to
phonemes that do exist but are difficult to distinguish:

Consonants
Labiodental fricatives /f/ v/
Dental fricatives /th/ voiced and unvoiced
Central approximants /r/
Lateral approximants /1/
E?\glish Vowels
1
2& u
=
D
%
: 1 U
o
e (o]
x Pay o)
8
a a




As Mr. Lynch noted, students are generally receptive to the good old mouth
diagrams. Additionally, if the concept proves too difficult for students to grasp, Mr.
Miharu will explain in Japanese (as with all other aspects of pronunciation training
we conduct in class).

At this point in teaching pronunciation concepts, after the initial explanation is
given in class, it is time to delve into the fun part of such training: the trusty “listen
and repeat” aspect of oral communication. But first, please take a look at the
consonant and vowel charts located on pages 19 and 20..

Minimal Pairs (IR/MXEE)

Phillip Carr writes in his book English Phonetics and Phonology that minimal pairs
are “pairs of words which differ with respect to only one sound. Their existence is
important, since they demonstrate that the two sounds in question are both in
parallel distribution and semantically contrastive.” That is to say, minimal pairs are
words which contain overlapping of sound to some degree, yet retain completely
different meanings. An example of a minimal pair is hut and hot. Hat also fits in this
“pair”.

To overcome the hurdle of minimal pairs we use drilling and eliciting as well.
Testing on minimal pairs when using questions consisting of only individual words
may prove exceedingly difficult for students at first, but it is important to remember,
that although the person listening to English will likely have context from which to
derive meaning (e.g. The weather is rather hot today) , such context can still be too
vague to do so sometimes.

Controversy: What kind of English should you teach your students?
RS- E5OXBLEEREICHAINEN?

I recently chanced across an article on the internet entitled Interested or Bored?
How Should Pronunciation Be Taught? by Mr. Jeremy Harmer, a noted author on
education and teacher trainer In his article he raises some very interesting points
that challenge, not the techniques, but the content of what we teach our students.
Before he begins his article he poses two questions to the reader. | would like to
start a group discussion pertaining to his second question.




What are your three favorite pronunciation activities? Please list them,
1,
2.
3.

After you have listed your three favorite activities, please share your ideas with
your group and agree on one technique you find most interesting and stimulating
for students. Please have a group spokesperson say why you chose this particular
technique.

The purpose of this previous discussion is to see if Mr. Harmer’ s ideas sound more
appealing than what you have already been made accustomed to, if you aiready
practice similar techniques, or if you completely disagree with Mr. Harmer. Whether
you like his ideas or not, hopefully they will challenge you to think about how you
teach pronunciation in the classroom.

Mr. Harmer’ s ideas essentially revolve around what “brand” of English one should
teach their students. That is to say, should students speak American, English,
Australian, New Zealand, or what have you English? It seems almost by default that
whatever country you, or your ALT, represent as a native speaker will be the model
passed onto the students. However, Harmer feels it is the best interest of the
student to pass onto them a model that is not so much the model that represents
the home country of the native English teacher, but a model that transcends
regional pronunciation boundaries. Difficult you might say? Mr. Harmer would have
you believe it’ s a rather simple concept.

“---rather than try and force students to conform to some pre-set model of
pronunciation acceptability, we should, instead get them aim for multi-variety
comprehension and intelligibility. As a result, therefore, we should be doing
our best to make them able to hear things. and understand the significance of
what they are hearing, rather than trying to force unnatural (and often one
-variety) pronunciation practices onto them. For our students, then, the goals
of pronunciation teaching should be firstly to train their ‘ears’, and then to
help them sound just how they want to sound, provided that they don’t
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confuse their listeners into thinking they are hearing something different from
what they are actually trying to say. Reception, in other words (the
ear-training we have just mentioned) is just as important as production and
the two. just as with vocabulary learning, are in any case inseparable.”

With the stage thus set, he goes on to state there are three essential stages to
pronunciation training:

Train students to hear
Help students understand
Give them the tools

These are quoted directly from Mr. Harmer' s article.

Training students to hear (452X ENORKICIRNSISHRIICEL

One of the things | want for my students is that they should be able to hear what
they are exposed to. By that | mean that they should have the ability to analyze the
sounds that they come across /f they want to. | write this in italics because | see no
reason why students absolutely have to be analytic in any way. It goes against the
style of many of them. But at the same time, there are many students who want to
be analytic some of the time (my italics again) . In other words | want to give them
the tools to listen with precision should they so wish or need.

Some ‘getting to students to hear’ activities might be:

- How many sounds? Students hear a number of words that they see
written down (e.g. cat, dog, sheep, shepherd, mountain, lake) . They have to say
how many sounds (not letters) they hear. In the case of ‘sheep’ for example,
there are only 3 sounds for 5 letters. ‘Shepherd’ has 8 letters, but only 5 sounds.

- How many syllables? in the same way we can ask students to say how
many syllables they hear in words like ‘secretary’. Often people say this with only
three syllables even though, on paper, it clearly looks as if it has four!

- Same or different? Students hear pairs of sentences, for example, and
have to say whether they are the same or different. A pair might be 1 There are
three pubs in town/2 There were three pubs in town’ . Here we are not so much
trying to get students to identify the different sounds themselves, but rather to hear
that there is a difference.

- Up or down? A staple of pronunciation activities, this simply involves

11



students trying to work out whether the voice goes up or down at the end of
sentences and questions. Typical are tag questions where students have to say
whether the voice goes up or down at the end of sentences such as ‘You're
Taiwanese, aren’t you?’
 Nonsense syllables: an exercise that combines hearing stress and
intonation happens when students are given sentences and phrases such as
‘Nice to see you?' or ‘Please come in." They are told to think about how they
would say them (where they would put the stress etc) . Then they hear someone
saying the phrases with nonsense syllables, e.g ‘Der-di-DER’ for ‘please come
in’ and they have to identify the phrase in question.
All of these activities are designed, more than anything else, to train the students
to hear accurately. What we want is not so much to train students in a particular
piece of listening, but rather to become accustomed to listening analytically should
they so desire. They will then be able to work out what they are hearing when they
hear new words and phrases for the first time

Helping students to understand (&E#A:5H)RBEBRTIOLMITRSE)

If students are able to hear (that is, for the purposes of this article, to listen
analytically) , then we can ask them to put this ability to appropriate use. What we
want is for them to understand what they hear. Two examples will show what this
means:

* Interested or bored? Students hear a number of people replying to
statements like °‘l just got a new job’ or ‘I"m going to be in a new play at the
theatre’ with exclamations such as ‘That’s terrific’ or ‘How interesting’. All
they have to do is say whether the speaker who reacts is genuinely interested or
not. Or they hear people responding to requests for help with phrases like ‘I'd
rather not" or ‘Do | have to”?’ and all they have to do is say whether it wouid be
worth continuing with the request or whether, on the contrary, the respondent’ s
tone of voice (pitch and intonation) were so emphatic that they clearly can't be
budged.

- What exactly do you mean? This is an activity devoted to variable stress.
Students have to be able to is work out what exactly is being asked about in
questions like ‘John said he wanted to marry you?' or ‘John said he wanted to
marry you?' This activity helps them to use their ‘hearing’ skills to understand
what is being said.

- Different meanings students hear the same word or words said in a

12



number of different ways (words like ‘yes', ‘well’, ‘right’ etc) and have to
understand what meaning is being communicated - anything from ‘absolutely not’
to ‘tell me more’ or ‘could you say that again’

« Football scores one of my favorite activities (which | first encountered
in a class given by David Crystal many years ago) concerns football scores given
as football results. Since this is intonation based it combines the twin functions of
a hearing activity (in the terms of this article) and an understanding article.
‘Football scores” has the students hear results but with the second score missing.
They have to guess what it is. Thus ‘Manchester United 6, Liverpool ---.". The
speaker’ s intonation will tell them whether the number is O - 5, 6 or more than 6.
‘Football scores’ is interesting because once the teacher has explained how it
works (the different rises and falls) the students themselves can try and have the
same effect. It's fun and helps them to understand better. But we do not really
want to train them to be football announcers, but rather that, by trying it out, they
should gain greater insight into how things work.

All of the activities in this section are designed to help students understand

what people mean when they use certain stress and intonation patterns. Of
course we will get students to have a go themselves, but it is listening and

being aware that matters most, for without it is highly unlikely that they

will ever be able to produce the same patterns themselves even if they wanted to.

Giving the students a useful tool (&FELSICRICOFREBHRIICL)

There has been some controversy about whether or not students should learn
phonemic symbols or not. Some purists think they should, whilst others think it gets
in the way of learning since it is a technical ability that not many people use in real
life. My own view is that students have no need whatsoever to write phonemic
symbols. However it will greatly help them if they can recognize phonemic symbols
when they access paper dictionaries for example. It seems worthwhile, therefore,
to introduce phonemic symbols

for recognition only - by, for example giving them simple words written
phonemically which they have to re-write orthographically, building up their range
bit by bit.

x%The above ideas in no way reflect our opinions. They are merely referenced to
demonstrate variety in pronunciation training methodology.

13



Teaching pronunciation’ s acknowledged technigues

HH5NTLVS DFI=97%BRABL

Unfortunately, without a significant effort on the part of the student, native (or at
least more native) pronunciation cannot be achieved. Learning pronunciation is a
highly active process and cannot be done through osmosis, although | suspect that
is how some of our students attempt to go about it. With respect to pronunciation
training, these techniques may prove impossible (or at least exceedingly
frustrating) without a dedicated elective class designed to facilitate pronunciation
practice. Fortunately, at Sendai High School, and my previous school (Tonanshuryo
High School in Sendai) such elective opportunities are available. However, when
such opportunities are not available, a general mixing and matching of three
techniques during normal class time may prove quite effective. The three
techniques | speak of are as follows:

integrated Training
Remedial Training
Practice Training

Integrated training is where training is a predetermined, integral part of the lesson.
The JTE and ALT will sit down before the lesson during their usual planning time
and discuss at what points teaching pronunciation is necessary, or at least advised,
beforehand. There are no surprises and the pronunciation lesson within the normal
lesson is clearly thought out.

Remedial training occurs in instances where an error so egregious occurs in class
that an impromptu pronunciation lesson is initiated to quash incorrect usage of the
particular word or phrase permanently.

Practice training Is a lesson designed specifically around a point or points of
pronunciation and those points will be the sole subject of the lesson.

Mr. Miharu’ s curriculum generally revoives around practice training because we
are afforded such a large amount of time to focus on small things. However, for
junior high school teachers particularly, such time to practice may not be an option
and a self-determined mixture of integrated and remedial training can be used.

14



[deas we like to use in class

VIATHEAERTBDTAT17

Please see pages 19-30 for worksheets, study guides. and textbook information
that we use in our classes which corresponds to the following information.

Drilling and eliciting (KUNE(HEIGERE)IBHTIE)

This is your standard listen and repeat drill. We give out the handouts specifically
planned for those days and drill students constantly for a portion of class revolving
around such topics as vowels, consonants, and minimal pairs. In addition, phrases
can be practiced in this fashion. Oddly enough, it always seems like the problem
students have the most fun with these sorts of lessons because they are so used
to yelling and causing disturbances in class. They are not afraid to distract other
students by speaking loudly in Japanese during normal lessons and, consequently,
don’ t mind continuing their behavior through English lessons either. While they may
not be the most scholarly of individuals they always seem to speak English more
confidently, clearly, and fluently than typical students. Depending on what is being
drilled, this can cover all of the Big Three, intonation, word connection, and
pronunciation.

Monologue reading (=519 ¥/0—7)
This is another good technique, especially for intonation and word connection
practice. Students are given a monologue to read and make marks on the paper
indicating where word connections and intonation changes will occur. This sort of
lesson can be done “on the fly” (students can be taught the lesson as they work
on their sheets) or as a review/practice of the information taught in a previous
lesson. (pg 31)

Listening practice (VA=7Oili#)
Listening is, of course, extremely important in pronunciation training. Without native
speakers as a guide, how can anyone learn to speak a language properly?
Listening practice for our students consists of a broad range of means. We use
recordings where students listen to a dialogue, monologue, music. or video and fill
in blanks with correct words, circle the words they hear, or say the words they hear.
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In addition to this we watch movies with or without subtities and Mr. Backof is
sometimes afforded the time to talk about a topic that is on his mind. Any
opportunity for students to hear a native speaker of English use their abilities is a
good opportunity for active pronunciation training. It is important to remember that
students should not just be allowed to space out. They must always stay focused
on the English that is being spoken. If that means requiring them to take notes, ask
questions, or answer questions they will be asked later on, so be it.

Speeches (RE—F)

Perhaps the most enjoyable part of any pronunciation class is having your students
pool the knowledge of a subject they have gained over a period of time and watch
it manifest itself in the form of a carefully crafted and well performed speech. They
are wonderful tools because they allow students to be as creative as they want to
be (within the parameters you set, of course) , and also demonstrate how well they
have retained the information you have taught them. Naturally, coaching
beforehand by the ALT and JTE is acceptable. It is a wonderful opportunity for
students to express themselves emotionally in a culturally acceptable manner
using proper intonation,

Happy, sad, angry (SfiLLy, UL, BOTLVS)

One of Mr. Backof’s personal favorites is “The Happy, sad, angry™ activity for
intonation awareness. This is a great opportunity to wedge pronunciation training
into an otherwise barren grammar or vocabulary lesson (integrated training) . Mr.
Backof likes to first have students practice the dialog found in the normal textbook
Hello Therel: Oral Communication 1 and then set them up in various scenarios to
get the students using broad emotional ranges when reading text or having
conversations. Emotions other than happy, sad, and angry may of course be used.
For example, the first read through of a dialog by beginning second language
students will, almost without fail, be rather dry. Well, we can spice things up by
giving students a scenario to act out using the same dialog. For instance, you could
say “This time around, we will do the same dialog, but Takeshi, you are madly in
love with Mina and desperately want to ask her out on a date. But Mina, you hate
Takeshi and think he is repulsive. Now do the asking directions dialog one more
time!”

16



Evaluation (EE(H)

What good is all the preparation you put into planning a flawless lesson and
executing it to perfection if all you are going to do after that is move on without any
sort of measuring stick to see what your students have achieved? For that purpose
we use two techniques:

Standard testing with listening (VA=71CB8% %)

These are ideal for testing knowledge of listening ability using such things as
minimal pairs and word connections. in the example included in this book, the test
included two sections. The first 25 questions focused on acute listening ability
with regards to minimal pairs. Students were read a word and then required to
make a choice between two semantically contrastive words in parallel distribution.
The second 25 were questions testing ability on deciphering word connections in
normal speech. Sentences were read one time with standard intonation and
students were required to fill in the blank using correct spelling. Our students are
3" year students in an oral communication elective class at a fairly high level high
school so their comprehension ability is rather high. You may want to tailor these
sorts of tests to suit the needs and abilities of your students. (pg 32)

The “Happy-smiley-fun-time” generic

oral communication evaluation sheet
(R2CIVREH—K)
Those of you in Mr. Backof' s seminar on evaluation in team teaching classes last
vear will remember the “Happy-smiley-fun-time™ generic oral communication
evaluation sheet, It is a sheet made up of five criteria to be graded along the side,
and a face moji scale along the top that can be used to grade a students speech,
monologue, dialog, or just about anything else requiring speaking. Each face has a
numerical value. Big smile = 5, grin = 4,--- (sour) puss = 1. This grading scale
ensures that even if the student bombs spectacularly, they will still receive a few
points. Kind of like the American college entrance exam, the SATs. Examples of the
five (or however many you wish to use) criteria that can be graded include, but are
not limited to: intonation, word connections, pronunciation, naturalness, etc.
(pg 33)
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Conclusion and works cited

Thank you once again for attending our seminar on pronunciation training. We hope
you found today’ s presentation contained enough information to get you started
with teaching pronunciation in your classes or to give you more ideas on how to
expand your existing curriculum. Good luck in your future pronunciation training
endeavors!

Questions, comments, requests, or other remarks about today’ s seminar or the
information located herein may be directed to us at:

David Backof
davidbackof@yahoo.com
or
Sendai High School
Tel: 022-271-4471
Fax: 022-271-1136

Carr, P. (1999). English Phonetics and Phonology. Massachusetts: Blackwell
Publishing Inc..

Cook, Ann. (2004, October 4). Intonation and Word Connections. Retrieved
December 26, 2005, from http://www.americanaccent.com.

Harmer, Jeremy. (Publish date unknown). Inferested or Bored? How Should
Pronunciation Be Taught? Retrieved January 4, 2006, from
http://www.eltforum.com.

Ishida, Masachika, et al. (2003). Hello There!: Oral Communication 1. Tokyo:
Tokyo Shoseki

Lynch, C & Miahru, Y. (2004). “Team-teaching for oral proficiency”. 5-6.

The format of this text was adopted from Mr. Takehiro Kitamura' s and Ben
Shearon’ s 2004 Mid-Year Conference Seminar entitled “Effective Use of the
Text”.
Suggested links:

http://liceu.uab.es/ joaquim/applied_linguistics/L2_phonetics/rec_Corr Fon_internet.htmifcorr fon links

—-Contains hundreds of links to specific pronunciation challenges with respect to education. Contains nearly any

piece of information you may seek concerning pronunciation training.
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[ e] DAED Tz, LiELAFRILHE, “rdasiH s, door [dor]

desk [désk], net [nét]

U $nn@ rlJ (L r?J @FFHHO)'*“C‘ '?3‘?3 R— .
L] Jheo™ " (@iphthong)
cat [k#t] , man [mzn] "ﬁﬁt RENLADOBHFLH(E-39RBREL. HE

7 ' A DTG HET 5,
[A] DDHEE D 6L RRRTHRE, NAED "7

Ty DRSS LR L DR, [ei] [elemea-T [ifescas.
come [kAm], love {lav] - game [géim], say [séi]
(%t a LS5 . : : AAGED 17, 3SR (CBOLdTS [ )
[(11] HITETAL50N2K3 (Y. Fo, [al:l BoTiod eve [4], write [r4it]
(FE%EC L TRET 5. calm [kdm], ’ ° y » Write [rai

father [fa:30r] KB TW[z] bk 21BA0¢ [ au ] HAGED T7 ) %38 FeC BUnnTs,, [uie
b3, ask (K) [@sk] GO [d:sk] BT |,

[9] HOFCREL bR, T2y FDLGE cow [kau], house [hius]
RN, (BUB2LLMOTIZATY [ Di ] LD HSBEIRLINTEREDIIEST
LIBRCT 7y 55, 6 [i]J2HAA. boy[b3i]) ("K4, T
about [ab4ut], woman [wuman] B, PR—A4) DL, oil [5il]
v HERED T7—; 0% CTHEY LU a2 ESH r S,
[SJ’] 1 é"?"‘?’ﬁ?l;t'cfﬁ [ou] CHUBRACREMLT iJra ki
LEOSUCLT[r)eiRas, 52 r] O, LHOBE 2R N LT Ty, #i5ka
AL, 5,  boat [b6ut], cold [kéuld]
bird [b3:rd] , work [w:rk] [ia‘}’] [iJ05 Ei[a)Rilalenin 2 9 Tis L
[ u] (BUBEADTRIML, HRED Y,k b T. [rlx A 3,

bsE( RET 5, look [lik], cook [kiik] ear [iar]. hear [hiar]
[697’] e BRELLDG( 0 JiRL. 36102
[ u: ] [Ul&D 685 BITBRMHDT. OE DECLT[r e AN,
PIR{RET FU—, LES, air [éar], bear [béar]
pool [pi:l], school [ski:l]
CEHHUILTr ]2 AN S,
poor [paar], tour [tdar]

[ua7,] |l EELLATE (28RS 5

l




LA

JF&E(consonant) [&

[p ] LEFOL B U2 2FAL, BEcoH T, —HUs
7y LIRS BRUOEFRT,
park [pd:k], cap [k&p)
I: b ] [pIFEEF - L-126DT, BERED 3T,
DFDHITLEBEAYBILE.
book [bik], baby [béibi]
[ t ] HAZTED Ty, PERETE L EOEDMMET
,E\{'_" f:y) T%L N ; < H"l"’-u
tennis [ténis] . cut [kAt]
(t I EHEFCL-12H6D,
- dog [d3C)g] , glad [gl#d]
[ k 7 HAGEDT AT, DT L LRI UECT, 19
- {¥ET 5. cake [kéik], work [wairk]
[ B (K]pHEFT L L21200,
g good[gid). egg[ég]
I:f:l TOWE T B BDMERZD T, DK
CT RS BEREMT, BERED M7
LI DTER
foot [fit], enough [inAf, -]
[V] [ HEEFTUL-108D,[blEidoa0[X
T3 2 EHEAY,
voice [v3is] , wave [wéiv]
HACE( B RN, 2OMRpML
TRETS,
sea [si:], nice [nais]
[ 7 :' [sIHEZT L1200,

z00 [z{t:], size [sdiz]

—
wn
(T

|: 6 ] BORE EHEUIOUT, 20M» 6, B8R
T [slbB-o&hRREITHIEL,
think [Bigk], month [mAn6]
[ 6 ] (B EFEF k-2 L0,
they [8éi], brother {bridar]

HAED M) 2 bURPRsRTLOIE
LTED.

shop {iap] , fish [fif]
[§ I EBEF 7o b D, [ d3 L 2 &
DHEPWE B,

usual [ji:zusl], vision [vizen]
AAHD TF) 2, { bUBEADTREN
TERCTHET 5.

cheap [tii:p] . catch [k&tf]
[ pAETF L1200,

judge [d3Ad3], edge [éd3]
CHUAPR(ME, Brikspiiad 5
LTHRET A, hot [hat], who [hiz]
(HUAPEI(PALT, &6 Ta—) LE
2HT, my [mai], some [sim]
TDRP FHC 225D UT, B LE®

roy EE-THT.

noon [nd:n], sign {sain]
FDH LAPIKOB YT, 8o FemT,
AAED T8RIT, @ Ty LFRIUHS,

pink [pipk], song [s3()n]
FORPEE X CIOUNEE Ty LES.

lily [1i1i]. hill [hil]
HFORL L LY, BEMOESHTHEET
A, BIZEES "YU, OFPRLALEIZ (v
(o

river [rivar], merry [méri]
CHUEBPR TIFDTRSIBL. "V, EE
5, watch [watl], swim [swim]
BAIED T OFQHIZL LIRZERICT,

T4, 28 L2 THBETALEIDOERIIL S,
yes [jés], familiar [familjar]

R S Pn (ST e
et ER S

2Q




14 2 BEORE

xr xx

HEORBORA VN, DORECHNEEON (YOUBES<HELITDN) TF. FTo
REARUANS, RRMCRELTHELTHELLD,

@[5

@1 fo:]

g‘/

Ch ¢————

>
N

Hfl ¢———————— FOFE< LD DEM
EHICU L+ =10} >N FIEHD

wEIDBE SHUELLL NS, EDINSETICRBLTIEL &5,
(E]~[il=le]=[=]) [a)={a)  [u]~[u]l-[2:])-[a]

WEOIBELRLANS, LORPSRICRELTHEL LS,
(i:]— [u:] [e]—[a] (@]—[a]—[2:]

N

3 FEO

B EDE DELIE »> )70

BEED Fle
OBXED [drudsD), TLAEL, THHiES] O Th) 13 [m].
917 [m), /%43 [pl, /YT [b] OB OBIC<D Th])3HE [m] TT. BETRE,
m, p. bOAICIE m A<D &EBONTNETY.
grammar QUK simple jump umbrella
@OXED (B, TCHIZBIE] O Tl g [n].
#7 [n] OBOMIC<D M) 138 [n] TT. COLEDSOUBEBNTHDE [(n] ©
BRSOV ET, :
sunny tennis runner (32#-)
OOEMD [EBRCD) [ENES), (BRIFAD) D Th) & (],
M7 k), 17 Lg] OBOMIE<SD Th) & [p] TY.
bank think thing young

M

FEL, BPENMOPOLIATHITONTHITTY, BEHUTIBH (MOBEHTHRE)
&, RBEOUHTI, RAEHNEESD, KLoTREDET,

=B Tl Lige til@é | LBCEE | SOMBE | EOTRRE | EDOWMAE 9(‘:’
5,,. T &HE S5 EHIHG| kB | EHBSOR| (FE)
2\ mas|ma|lna|lna|lne|ns | na|lrs
BHE (p b t d k ¢
BRE f v]190 0]s z|§ 3 h
BRE ts dz | tf d3
n = m n D
B = I
YRH w r j (w)
Y RETE

BRE  SRBTHELHLBEURMETEDILSIC—qTit &y,

MRS | RBBTHIHONLTENERRLINSHS,

BRE  BBEEP - DEMTOT, —RICRBELLLTRBLLEENES.
R F: ABBZEHUT, MrHEZRLT,

fil & SOWNLOFZHT,

HEE MNP, BEICELE,



Speaking Pyramid Test

Students work in lunch groups.

the other students to a particular animal.

progress.

Name: ( )
v - i
Liste
> — START
—~ //\‘
CROWD CLOUD
GRASS GLASS GRASS
READ LEAD READ LEA
,.’/\A
LONG WRONG LONG WRONG ‘/@f
GRAS? GLASS  GRASS  GLASS GRASS  GLASS
PLAY PRAY PLAY PRAY

Speaking Pyramid Test

Using the pyramid. one student should try to guide
They can use the chart to monitor themnr

~3

Ken

Yuki

Ichiro

Jun

Saki

Arisa

( V6 /6

/6

/6

/6

/6

/6

/6

/6

/6




Pyramid Test

Name: ( - )




Luke ! A7 (#Y)
APOBTNER)

EN)T B&VLuE[]

Lo o™
A - .

[1] Pronunciation 7 iglg
A. seat D[is}&sit D]

COZDODOFE. BERO («4) LOFMO [T EORNETE

E R THRDES)
‘.uavd.r.d—\w.w.. (BEAND 1] LIBTHCELBITRRTYS. 1)
W, 1) & L) EOMDBEALDENDPINTL LS,

gEoE0aL: 4—1—1x | M
{=lish

li:): people, sgal, see, eal
Ll s, it sit
cl.{iz)/li): seat / sit, eat/it

8. hoot M [u:}&book ?|u)

COZDOOAIE. BXRBO [2) LBXRO |1) ~OMETER S5
DETVTLd Do (w:)XEAARD T] ﬁ.EMEGJﬁ&N.ﬂiSdaﬂ
(u)id. ADFEIH [ LDULBRT, B&LT., REOBOY C.n%dm
D, 2L ] ORSHFRC>TUMCADTLBBDET,

REOBOEL: D—u—o | W \
(% [u)) D
oy S
I tu:): lood, moon, Luke, soon, WFW U=
who'd, you T T
{v): cook, good, look,
hood, full [u} \ R

chlu:)/[u]: who'd / hood,

fgol / lull, Luke / look @

~ Listening Skills 3
(i), )51 BHRBRBSENOAI PR THOERRLE
HORLT. OFUD (W) 1KLUT2 [T ORBOL 3%, (2080

BTOR| ELWSBUTRBDERA. LLD. BE C
. . DROC LI
¥, BORDOBICIOTRENIEL &S, - ceus

LIFDA - BD35. BIC A B OEBERALEEL,

1. A eal 8. it { )

2. A seal B. sit ( }

3. A whod B. hood  ( ) ho'd
who'd «

4. A Luke B. look ( ) mi_a would
whio hd)

[2] Dictation 111 1msa
BIREMNT, EHICEUENEEREAIISE,

t

. You're a very ( )" ).
VIDRFIZM TVEY .

. Why don't you ( ) in this (~ Y )
REDOSARTY,

L s i | )?
SOV TY,

Toul,.[o1], U&,,.

.
> R
“e- aaraia S

i
[1} Pronunciation £ 13

A. phone Dlou)

BB [#4) OBEICBERD [7) HHCBISNLEKLILETT.
er s nnr 94 DEIERIBE 2ENRIABNC &L BILDT,
B T3] D SEEDHEL 2NORIATHEELE D0

ETIRITR bone, cold, know, phane, @ \\\or\l/
=y
Y o

told, won't

B, call o]

gm0 (4] & 7] DMOBTEN. PAUNRETIZ, HED 7]
ICECRBENDEHSD. (71 EREIIMUBICRCX DT LBHOF
T

X

——

REOBOTL: 7

ETETTY bascball, call, saw, talk

C. born ?M{oz]

FAUYNKEATIE, BTRO [F] OBLI. HCBTEORHBAGN
Lk OBBTY. mw.ms_-_m?%ﬂﬁ%qqo.navnﬁqw.SSd. *
oI L NI ANTHNT LT R LOE EBE G010
ROMRENBTH BOBE DML, (p2)EVWS—=DDZWMAHEL

THEMLTLIREEL, \ﬂ

mxgcsucﬁs.ooﬁm@.sﬁ. ﬁwE.
slorg, MOMINg @

momingld. [EA=2Y) KMICABTENBOET. tnor — & BL$T

DB EIC. FEDRAKD-ngOITIEL OB INOTY.

_M Listening Skills 4

WFOA - BO35. I AR AOREE ARALEE L.

1. A bomn 8. bone )
2. A saw B. sore ( )
3. A called 8, cold ( )

(2) Dictation fuiislei
RiEEMWT. mﬂ_nﬁ.&ﬂﬁ.ﬂmnwwﬁﬁmrr
) with Geaige about the party?

1. Have you (
[ BERTLILT ~RBOTLET.

2, Hegaveme a|( " ) on Monday.
quEdnr. c2-TVERT.

3. Hel } be able lo come inthe { }

SEEHNHON, FOTULDD FoRL AMUMEMH TR



fogging : Ve ¥
7

92

P _A
Sal [, a0 e
PN Y ‘

(1] Pronunciation £ 51

A. jogging dia)
BABED [P) ICERISEVE TS, 21 (4] OWEFHU>TRCR

BCEBBNET. _—
hol, jogeging. la1, pot @? =

B. heard ®{a)

DEHFOBITIC. BEECELULSRATIATY. LORMOWM
DRCEE, KEHBILEDAYTHEDBESLTDE. RALYYLET
ED

birds, fur, hyrt, hgard
C. hard Dlaa]

LDADEDRIT, LOBDEERFIBLSIC LTREYHETY,

art, far, heart, park, part

Listening Skills 2
BERETI3 ¥ I EBINd B0, XU BRFTIR[INGDHNS
DT [IpHDT] ICMTABFSTY. BFEOWSEMNT, Y
EEALREOREENIE L &S5,

LITOA - B35, MTRADIZRERA LKLY,

L. A, hear B, hurt { )
2. A far 8. fur ( )
3. A hot B. hurt ( )
4. A pol B. part { )

(2] Dictation & 7)usa
ROZERVT, SHRICAVTNEENEANZEL,

1. I enjoyed my waik in the ( )
L) TORSERLLTT R,

2. I{( )a( Jof{ ) singing.
BODEY (BCATRIZ) EBOTLET,

. INlgo( ) around the { ) museum.

BEBOY 3+ T13. RIBDNSRIC LILTY,

lrack ; RIZBHH
B

ankle : { AL
Dan: ¥> (BiE
nE)

Teel, ]

re, &
T 2 o

e

* Ry
~,

(1] Pronunciation 6 11w

A, fast D)

B3O [7) LO0XBD (L) OMOEEERBEADPTLIC LS 5,
LELSOME, SELLICRDIMNTRALEY. REQBOL LESR
BICLT, BERMAZLES,

[rEoedsL: y—a—1 |

aunt, fast, ran, stand, that,
track

B. money ®{a]

BEED [P) ICELBMTUVET Y, PAUSRBTIE. BEED (7]
&0, NEMUEHCULTRBSNDITLYBULETY. LTORONES
FOMIBUVTRBELT, RO A—IEDDHELLS,

brgther, dgne, manth, run,
fryck, pncle

- Listening Skills 1
l=]DBIE. MILSSRTHIUBSIZMC A DT ENBOET. L
(w)id. &BELT. [I7] OLSICEMANTHCA ST LLBO T,

MTOA - BOS B, MTALHORBERA LKLEL.

1. A mn 8, ran ( }
2. A, ankle B, uncle {( )
3. A Dan B. done )
4. A lrack 8. fruck  ( )

[2] Dictation & (31am
PIBEMUT, SAFICAMIAEME AN,

1, My ( ) Is visiting ( } next { »
RESTEDERRERTLOIEDNTULET,

2, He'sthe { 1" Jinmy{ )
(MEIRLY SLVIRUDB LRMMBONTVET,

. ( } Dan's ).
Danl3 B DRMHTY,



Luka: B % (4 lgol / luli, Luke /look

@ [iENl B&Bu&lY]

e e

L
PRYRRLA -

e

fi} Pronunciation 7 (9)uus
A, st Dfit) Esit DN

COZODEI. BEED (1) EBFBO (1) LOWRTEADE N
DPTNTL & I, [)ZOFED 1] SIHIMUAEHATHATY, (1]
i [ & [T &EDOMORELRBEDDPTLTLE D,

(]

REDEDEL: A —1—1I
(=li:)

<
i
(i:): people, seat, sea, eat = t&l\

) s, it sit
ch[i11/01): seat / sit, eal /il

B. boot ®[u;]&book PD|u)

COZ2DEIE. BENEOD (D] SHERD [4] LONKTELHESH
DOTVTLE 3. ()3BEAD (V) EBITHUEEEATANTT,
uild, BDFEHFwILDBLET, BELT. RAOBOILICFY A
D, BL ] ORERUH>TMCASTEDHBHIRY,

gROBOEL: S—y—3F | /
t=lw)
(u:): tood, moon, Luke, soon,
who'd, you
{n): cook, good, look,
hoed, ful v}
chiu:}/lu): who'd / hood,

—

&
Listening Skills 3

[i), )&l HDBHERENOBIFOPOROTBDEERLE
I ALT. BHBO (B ICHYd [E] ORBDK3S. 280
BEDB) LLSRKTREDF YA, GUD. RTOROILIZBA
¥, BORDRICKE >THESNIEL £ 3.

LIFOA - BOI B, MCARBDRBERALEEL,

LA eat B it { )

2, A, soat 8. sit { ]

3. A whod B. hood ( ) who'd «
4 Aluke  Bolook () i

[2] Dictation 1111wz
. TREMUT, SRS REATUSE L,

1. You're a very { M )
HIPORERHTNEY .

2. Why don't you { }in this ( . w2
REUDORNTY.

3 It's( 1N I "

. CEOFIMIDDLER T Y .

—————

Joul, [t [0 il

) Y

it €50

[} Pronunciation fy (135}

A. phone o ov]

a0 (1] NBELEKAO 2] U‘ﬂ(iﬁﬁ.fﬂ}f:&‘)ﬁlﬁt‘v.
e, wAsns (o) 0)&50’1“3!&DEOMCXHMCCGgUU)'C.
LHOEEN] DEIUHEOHELIDOBEATHEF L& S

bgne, cold, knaw, phane,
loid, won't

B. call @[a:] .
B ) [ : Tl DD
gD (4] & [P OMOBTY . PXAUAEHE !
LESRBENDTELBD, 7] LRELBUBILMCABILOBDTF

7.

X
—

2EOEOEL: T

(ISR baseball, call, saw, talk

C. born o] o

PRUNBIETIE. BEB0 (1] DHEIC. E(%E‘E@éb‘i&ibt\
F&ISETY. ﬁﬁﬁ@'ib‘kl‘f’&%D‘D‘DlCBéCtrf&L\q)I‘. T
ﬂ)ﬂEEb?b‘DﬂﬂlClﬂf?JUt(ﬁt‘l.\. Hif.‘:'l..t{)ﬁléiﬁt_lﬂb[:)'lmﬂa
ATRRENFT D, BOEEEVIDML. (o2l 3—-DN-MBEEL

THNLTLRELWL

born, George, more, lour, -

store, moning

Listening Skills 4
=z cAC cENBDET. mer— &ML

morningld. [E4=77) l-.M-.ié‘_C.D <!

HHHENDBIT, iid)ﬂ?f)‘)):ﬂ)inﬂ)ll]lﬁ&(Qéiﬂlﬂm‘ﬁéb STY.

ToR - B35, MC ARKORSERALEEL.

1. A born B. bone )
2, A saw B. sore { )
3. A called 8. cold { )

(2] Dictation (2 {16IRi

wBEWNT, EMICHU}HWHE‘GE)\(\TJE}’L\.

1. Havo you | ) with George about the party?
(92— JEmER LI ERLTNTT.

2. Hagavemeal( M } on Monday.

REsEC O, EROTLSI.
in the { )
. H ) bo able to come in
’ ﬁ?;ﬂﬁnéwﬂ. RHNGLDIr. 2oELoODMAMITLRTV.

vode D ALY




L2 WRORH LA
it ) sueq ( ) e

*ERILUCTINT HORECI? (MR2W) |
t ) Auwr ug { M ) sutseH g ,

‘S B UCHY @ L E WA LITIG , '
o{ ) ou { } Bupsia g { VAN T

IRY R B BRRAEIE 2O NSRS
Bmel 6 uonedla [Z]

[¢:17]
) 24 1ven

NELSRE

{ ) g ey y
( ) euop g uBg 'y
{ ) epun g apjue 'y
{ ) usr 'g uns 'y

IRPN IR EANOLAE 2N S COR - voLI

“ oo

ARGRGIISYIMUBWBRIC YO [LT) 21717 i)
YR CLEQRYDIPUIWNAENE NG DY) RIR O[]

L syys Buyusysn

eufi ‘yafn
uits ywdw ‘eudp Yewdin ETENEED

"CFNROGCERL—X FOF "2VHELNRLHNG 2
REROROLT "2BVEHI2QURBHELNLROARO "GP
[£] QYD "PAWELL XL WERIDIND P [L] GFEXD
[Vico Aauow ‘g
u¥
SOE WeHmIE Dwea

eyl ‘puiis i sty it [ERDEEY

[ x—a—u 1roacey]

CCPVRYERE 22N
BRNROHIOFY “ALVEHLMWRMIGYRE "RUGYC RO
CETNAVANGERR Y2 HONO [T) OWEA? L) QYvE

{(®]ep wey g

80 4) uoneduNuold ]
% [ I *

o .
d 4

QLD IUES G BILNE LORED

‘wnesmuw ( ) oyt punase ( JoBur g
CEMICRD K YN RGO

“BujBuys ( Yo Ye({ e
"ChELNELRINO2 [BIY)

o ) 8ut up sptem Aw padolue § -

"IRFUYRBIBMRAT NS 2R TN
BN 6@ uoneig [Z)

{ ) ued'g lod 'y p
{ ) wny-g oy 'y g
( ) n g ® Yy g
( ) uny-g Meay 'y g

"MRBIVYARBAOLYY 2N S CO8 - YOLYY

CPNEYHR B MORET VG R
SRR C2UNE2RMOAYE L2GTY DN [Grkn) 20
SUATLQICIEI2EBRSU X oL QB ULKIT £~ E LoD
Z sys Supuaysyy

Ved yied 4188y 'TE) "\ EEEER

‘B2 EHYINNCPR YW >RIBOCT BOROVGT
[e0]cp piey 9

PIEBY TNy Ty 'spiiq KIEINEEN

%
2B AN L% ‘PRECPOERRA VOIS ‘TRORO
WHOWBOT *L2HS 6 RUCGURNRERE “6.0MG LR

[=elco pavay 'g

mw 18d 4oy ‘Buidddf oy EEENEED

: “LEGRIIDP
FRR2CNWGRBO [#) ko "RLRARNIRIED (o] ORHER
{0]co Bumddof vy

wRs) ) uonepuUNUOlY m

L3 i e .

~ [en] “fe] o]’
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2%

Wik oy
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wheo! ;| &, /

I

fair © &%

R

“H e,
Ru"' — ww NG P O i N

Pronunciation € 2115

A, find O[f]
THZLOMCHUATT, OHhoBERULHUTEDETY,
{fl: find, first, fit, feet, from,
flight

cf. [fl / [h): feel / heal,
feet / heat

B. very ?|v]
LDMERAUCT &R, BIEFTHESIOTIREL, Jf”c':)l:f’Cﬁf)é: [vI/J‘
HIREY :

[v): very, every, arrive, heayy
ct. v}/ [b): very/ berry

C. what ®[hw]
BLIFHIBEERICHE. FBICONSREHRUTHIBETT.

(hw): what, where, why, wheel
cf. thw} / [}: where / fair

Drilt @ (221153
LITOA - BD55, MCAAORBERALEE,

1. A feel B. heel { }
2. A fair B, where ( )
3. A very B. berry )
4. A feet B. heat ( )

[2] Dictation @ (23lmss

WEAEMVT, ERFICEY)THEEBEANLEL.

1. ( ) did you { ) in Japan?
RE LA, BBULLCEERRTVED.

2. I'mnot { 1 ) well today.
$ENTENLITTR,.

3. 1can't{ = )éhy shoas that ymy ( ).
ZILAIUNHEVNESTIT R,

sin ;K

sir D IO

HLLans b

Hun ;s
thick : /¥y

prossure ; [Eh

O T (o
ok

T R S
’“"“Nuu.- R T

e
B

;:EL TT 1] 14, 00, T [SJ

[i] Pronunciation € 25w

A. seat D|s]
EIAKED (Y TA) (2] (V] OFITOFHEEEACETY. SRBD
(V] OP SIDFHEE RN T KEBD[s)DEE. EIARIHD fJJ U)d‘.ﬁ“
K0, HEEMOBISHLT. BEHS WM< sl -
ISEDKESICLTRELE Y. (=1
IEZNNE seal, gee, sin, sir, sing

B. think @[6)
FrRELONEEEFSTELIRTY . BSTHEHLTHT, GOW

BODHFEL&D. CTOHEIE. HEELTOROMICIIEOH, Sz lbo

RIEDEICHTIED., SEZ LORBOBRICHTIED UTIEDFET, SHE

CELETITED L., BRoT L DADGIOBTEHUTUESOTERL S

L&D ' [G]] =

{61: think, thick, thin, thank (4]

ck. (01 / [s]: thick / sick

C. easy MD|[z)

BRBD ) [X) TH) V] OPITOFRE[/UBETY . QEB[D
[2) OFIROFEEIZBNEY .. BEOIDEE. SNHAD V) D&
KD, FEMDGICHLT, SEHFHECEIOETIKKSICULTRELET,.
easy, these, those, size, Z ([zi:])

D. this o [8]

LOBDEB)%E. TTPEEDDS TS, FEHUENSRELLSET
D& BISHEREY, [0]&F. HEE LOMNEEEM>THESETT. B
NTEEHLTHT, BOWEEDIDHFELLD. EHRSEITHETRTH
BE RoTLDCORIDBELEHLTURLDSHOTERLELL S,
[6] : these, there, those, mother

cf. [8]/[2] : these / Z's

E. sheet ?D[f]
EERDICT|EMRICLT., CNSBELHNSBTRSESELBMIDLE
TTs MoT L DADBSIDHEHUTLELDLS |
ISDTEMUEL & Do
[$): sheet, she, sure,
machine, pressure
cf. [§1/ [s1: sheet / seat

Dl gh [2a g
LIFDA - BDS 5, BT ORBERA UL,

1. A, these B. Z's { )
2. A, seat B. sheet ( )
3. A, thick B. sick ( )

Dictation @ |27l

TR MRNT . BRI @S A= i T AN/E Ly,

1. You can take ( ) ( 3 ).

COIDDWIFCBNDRITY .,

2. ( )( ) ara too ( ).
WIARTEL-M>TNET. A e

A ) paper is ( ) to handle.
RODITHIRN P NT Y,

&



rear ; RITO)

rare . 2L

tounst | K1Y %
tool : i§ &

rothe : 31AT &
e P4y
Wi )

Har: A&

oI PIBEDZE: SR

-t Al

Pronunciation 4 [171es

A. hear Dfixr]
Lesson 3TYAE 1DWIC. Lesson 2TRAL(]EMIBATIFORAT
v
hoar, beer, rear - Y
.&H

B. there ®fra}
BERO [T ICEDELCDEIC, 2R CRATEDRTY,

there, pali, bear. rare, hair

¢-¢

C. sure Dfua)

lesson 3TPATUIDEIC. Lesson 2TPAR(FIEVCRATEDBT
Ue

(uan): swe, poor, tourist @ =

cl.{ua)/(u:l): tour / 100l ﬁ?
D. retire Dlaz]

[A)I2BFEED [P) SBFWCETY. A2OMIS. (ar)D—BBIlEOR
AR, WEON)IFEE2EDLAETHL., GULBENSELE SILETY,
BikC () 2R CGEASE A EFDCENURET.

[aim): retlre, tirg, hire, Nar
ct.{ara) / [an): tire / file

E. tower MN|avar]

MIRD(aiz) WX, 3IDOBRFHNSASBTIN. 28BD[VlZ. {avr|D
—BIZ o RALZ, WHOITLRBO>BDLLEBTEL. TLB[OUSEL
&5HEHETY,

2T (auz): tower, hour, flower, power
ct.faya] / [audl): tower / towel

THSHIS. SCMCAKHEDIELBNRY. COMS. ourldare

Listening Skills 5
Po rERPTICRBE NDovr((ave ). ZRBED2 RBOWES
ICHERICE AN BREBDET.

WTOA - BD35, MCALADKRAERALEEL,

1. A, hear 8. halr { )
2.  A. lower B. towel )
3. A lire 8. e ( )
4. A, tour 8. tool ( )

Z] Dictation ¢ 19lu

WNEMULT. THICRVISRIAE BEANZTL.
1. { yis an old ( ) in my homelown.
EENMBICANBHEMITLETD,

2 The( } is very popular with ( ).
RITBICATEDLITY. e

3. Wheni{ ), T want 1o live in thal town,
LA S, ERENBIROELBdUNTT,

wny ao many Japanese people find it hard to pronounce
English? This is because Japanese has fewer sounds than
English. When your first language has fewer sounds than
the language you want to learn, learning is always difficult.

For example, there are only five vowels in Japanese, which
are a-i-u-e-o. English has many more vowel sounds. This
means that Japanese have difficulty saying the difference
between “hat,” “hot,” and “hut.”

So what can we do to learn pronunciation when unluckily
our language has fewer sounds than the language we’re
learning? Here’s one good thing to do: whenever we learn a
new word, we should study not only how to make the sounds

correctly, but also understand why the sounds sound like
they do.

Let’s use the example of the sounds M and N. Say “beam”
and “bean” and see how your mouth looks different at the
end of each word. For “beam,” your lips are closed and for
“bean” your lips are not closed. What about the tongue?
For “beam,” your tongue does not move and stays where it
usually is, but for “bean” it must touch the roof of the mouth

_for “n” to sound like English “n.”

One by one, you need to study how different sounds are
produced and understand why the sounds sound the way
they do. Without understanding, saying the word 100 times
will not improve your pronunciation. But with

understanding, you don’t haveto say it more than 10 times to
get it.




Let me tell you how to use this library. First, go to
the library office and get your library card. You'll
need your card every time you borrow books.  You
can borrow up to five books. You can keep a book up
to three weeks. If you want to keep it longer, you
can renew it just once and keep it for another three
weeks.

[BH4EEER]

COREHOFENFEHBELE T I3, HNEEEHEN
~ANfFoT, BLELA—F2L 5o TF 3w, #— FNEFK
RIENDDEXIIZERLEIIZD T, 5MITHEON
¥4, AIBEEY SN T T o R ZIFIUL
1EZTEHLCT. ) 3AMEI NI T,



The term Exam. Oral communication I 2005

Clasy, Number

Name

[A] Circle the word you hear.

1. run - ran
2, ) ankle --- uncle
3.+ Dan ---  done
4.7 track -  truck
s heart ---  hurt
6. far - fur
7. hot -~ hurt
8. pot -—-  part
9. eat - it
10. seat - sit

11. who’d -~ hood
12. Luke - look

13. born - bone
14. saw - sore
15.  called - cold
16. hear - hair
17.  rear - rare
18. tower -—- towel
19. fire - file
20.  tour -- tool
21 fair — where
22. feet e heat
23. very - berry
24.  seat - sheet
25. thick - sick

[B] Fill in the blanks with the words you hear.

260 MY is visiting France next month.

27. He’s the fastest . in my class.

28. Tenjoyed my walkinthe ... ..

20. Theardalotof ... . singing.

30. I'll go jogging around the . .. . museum.

3i. You'reverygood . . .

32. Whydon'tyou ... in this seat?

33. It’s beautiful,isn’t . .

34. Have you ... with George about the
party?

35. Hegavemeaphone . .. .. . . on Monday.

36. He ... be able to come in the morning.

37. Tknowhe’s ... on Saturday.

38, Thereisanold .. ... . .. in my hometown.

39. It’s very popularwith ...

40. Whenl ... . . I want to live in that town.

4L did you arrive in Japan?

2. 'mnot ... very much today.

43. You can take these three ... . ..

4. These . ... are too thin.

A5, paper is easier to handle.

46. Itraveled .. .. .. Australia in April and May.

47. T pick ... up at two o'clock.

48. Westayedon ... farm for a week.

49, Mary went with friend.

50. We'll pick .. up.
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