2008 MYC Notes:

I. INTRODUCTION:  

A. Moderator

B. Explicit Explanation of Today’s Flow 

II. Two Quick WARM-UPS

A. Two Ends of the Spectrum for CLT
· “closed” activity
·  “open” activity

· As a warm-up, do the two activities above. Then have participants compare the experience of doing the activities.
Pairwork:

Questions to discuss
· What was your experience with these two activities? If you were a student, would you prefer one over the other? Why?

· Were there any fundamental differences between these two activities? If so, what were they?
· Which is a more effective communicative activity? Why?

· Was one activity more appropriate for the Japanese JHS classroom? If you answered yes, which one and why do you think so?

My Thoughts:
These two warm-up activities can be thought to serve as “bookends” that mark the two ends of the spectrum as far as communicative activities go. 

· The “Find Someone Who” activity can be considered quite open as students are asked to create language themselves. The format provides prompts, not a scripted dialogue. This insures that Ss are actually communicating as opposed to simply reciting memorized language patterns. 
· The Chant Chat activity is very closed and is really little more than a Reading Aloud activity. Perhaps good for the low-level learner but ultimately does little to improve Ss’ English.
Additional Benefits: 

1) Gets Ss out of their seats & 

2) the wide variety of prompts insures a wide range of communicative (patterns)
Warm-up Questions

· What was your experience with these two activities? If you were a student, would you prefer one over the other? Why?
· What were the fundamental differences between these two activities? 
· Which was a more effective communicative activity? Why?
· Was one of the activities more appropriate for the Japanese (JHS) classroom? If you answered yes, which one and why do you think so?
· What are the key components that make up an effective speaking activity? Please list some below.


B)

C)
Getting Started: Thinking About Lesson Planning



Think about your lesson planning process and then answer the following questions. 
1. Language classes should focus on

a. grammar

b. meaning
2. Students learn best by using plenty of

a. analysis

b. intuition
3. It is better for the student to

a. use translation from Japanese (L1)

b. think directly in English (L2)

4. Language learners need

a. long-term rewards

b. immediate rewards
5. A communicative class should give special attention to

a. accuracy

b. fluency
In Japanese elementary schools, a core of 1006 kanji is taught. According to the Kodansha kanji guide, this enables students to read about 90% of kanji appearing in daily newspapers. 1006 words in English is about 0.2% of the standard Webster’s dictionary (500,000 words) and about 1% of what is needed to be able to read a newspaper.
Considerations for Assessing Students’ Communicative Abilities
Accuracy

How well is the language produced in relation to the   

rules of the target grammar?

Complexity 
How ambitious is the language which students produce? 

Fluency
How well can students produce language in real time without undue pausing or hesitation?


The key is for language teachers to create situations which maximize the chances for a balance between these different goals when planning speaking activities.

Argument in Favor of Targeting Fluency:

If too much attention is paid to specific language forms (i.e. targeted grammar) a particular mind set will be induced in students. When pressure is applied to students to (a) conform to the use of certain structures and to (b) use these accurately, the less likely it is that students will achieve acceptable levels of fluency and use “riskier” language structures (26).

However, the problem is…

…that relying too heavily on a “communicative approach” gives students greater fluency but may be limiting in the long-term. Students gain the ability to solve communication problems quickly using chunks of readily available language, but may be unable to make measurable language progress in terms of language precision over the long-term (22).
----------------------------------------------------------------------------------------------------------

· From “Second language acquisition research and task-based instruction” in Challenge and Change in Language Teaching. Skehan, Peter. Ed. Willis, Jane. Macmillan Heineman 1998.

Argument in Favor of Targeting Fluency:

If too much attention is paid to specific language forms [i.e. targeted grammar] a particular mind set will be induced in students. When pressure is applied to students to (a) conform to the use of certain structures and to (b) use these accurately, the less likely it is that students will achieve acceptable levels of fluency and use “riskier” language structures (26).

	My Thoughts:
Recent studies have shown that methodological factors have had relatively little impact on general levels of [language acquisition] success. The underlying theory of PPP (Presentation, Practice, Production)—that learners will learn what is taught to them linearly, i.e. in the order that it is taught—has now been discredited in both linguistic and psychological studies. Learners do not simply acquire the language to which they are exposed, no matter how carefully that exposure has been orchestrated by the teacher. 
· Therefore, we as teachers must tap into the more intuitive internal processes of student learning.  This approach aligns with a more communicative approach.


However, the problem is…

…that relying too heavily on a “communicative approach” gives students greater fluency but may be limiting in the long-term. Students gain the ability to solve communication problems quickly using chunks of readily available language [lexicalized communication], but may be unable to make measurable language progress in terms of language precision over the long-term (22).
	My Thoughts:
Once language learners develop enough prefabricated chunks of language to handle basic communication problems, it is easy for the L2 to fossilize. But these ready-made solutions do not lead to long-term progress through continued language development. For this, students must continue to expand their usage into more complex language forms.


Points to Remember When Planning Communicative Activities




Speaking Activities should ideally allow students to use any and all language at their command, not just a prescribed sentence pattern or grammar point.

WHY?
1 It allows students to “get the feel” of communicating in a foreign language. Simply reading a target sentence off a piece of paper or the blackboard is NOT communicating 

2 It provides feedback. Speaking Activities allow the teacher and the students to discover which points need review and which points have been successfully learned.

3 Good Speaking Activities should be motivating and should build confidence in the students. This will encourage them to try harder.
4 Recent studies have shown that methodological factors have had relatively little impact on general levels of [language acquisition] success. The underlying theory of PPP (Presentation, Practice, Production)—that learners will learn what is taught to them linearly, i.e., in the order that it is taught, has now been discredited in both linguistic and psychological studies. Learners do not simply acquire the language to which they are exposed, no matter how carefully that exposure has been orchestrated by the teacher (Skehan 18). 
Warm-up Notes
Word Associations:

You will see I included a large number of Word Association activities. I like these because they increase students’ vocabulary and allow students to start making connections between English words (English to English rather than Japanese to English).

· You can use these any way you like, mixing elements from any of the activities to create new ones. For example:
1. Use pictures of famous people (one at a time) as prompts. Students should use relative pronouns to describe the picture. One minute time limit. 

(#2 & #3 combo)

2. Put up a list of words (poster). Students have three minutes to guess as many as possible (see attached word list) ( also a #2 & #3 combo!
3. Don’t do this activity, but show participants an alternative method using the A-B-C-D cards.
· That’s about all I want to say about warm-ups. You can have a look at the other activities when you take this back to your school. If you have any questions about any of the activities, please refer to the contact info at the back of the “Longer Activities” packet and send either of us an email.

· I do want to say however, that all of these activities are COMMUNICATIVE and encourage the students to create language.

· For example,

Briefly mention COMMUNICATIVE variations on BINGO.
· What these activities all share is a reliance on prompts as opposed to scripted dialogues. This is the point!
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Longer Lesson Plan Notes

· All activities included in the packet stress fairly open forms of communication.
· Most are from 20 to 30 minute activities. Can be lengthened or shortened depending on teacher’s needs.
· There are a lot of sample information gap activities included. I like these because they fall somewhere in the middle of free form communication and overly controlled grammatical constructions. As such, I think they strike a nice balance for JHS students’ English level; i.e. they encourage communication while providing a basic framework within which students can work.
· Sample information gap activities are graded:

1 Does Yumi Play the Drums?

( 1-nensei

2 Has Yuki been in Kyoto…?

( 2-nensei and above

3 Find the Differences


( 2-nensei and above

4 (Team Taught Pizza)

· Useful Websites & Resources page ( shamelessly lifted from another ALT’ packet

· Contact information
( If you have any questions about any of the information included in this packet, please contact either one of us.
Theory Notes:

Lesson Planning
· After participants answer the five Lesson Planning questions, have everyone stand up. Then ask those who have more A answers than B answers to sit down. Those who are standing more likely favor a communicative approach when designing lessons and those who are sitting more likely favor a more controlled, systematic approach (i.e. greater attention paid to form). 

· Of course the best approach is to strike a balance and consider both A & B when designing lessons!

Accuracy

How well is the language produced in relation to the   

rules of the target grammar?
· Are students speaking correctly or are they making many mistakes? How well have they processed grammar and form.
Complexity 
How ambitious is the language which students produce? 
· Are 3-nensei students still saying “This is a pen” & “I like apples” or does the English they use reflect what they have been taught.

Fluency
How well can students produce language in real time without undue pausing or hesitation?
· Are students able to communicate?
Argument in Favor of Targeting Fluency
Recent studies have shown that methodological factors have had relatively little impact on general levels of [language acquisition] success. The underlying theory of PPP (Presentation, Practice, Production)—that learners will learn what is taught to them linearly, i.e. in the order that it is taught—has now been discredited in both linguistic and psychological studies. Learners do not simply acquire the language to which they are exposed, no matter how carefully that exposure has been orchestrated by the teacher. 
· Therefore, we as teachers must tap into the more intuitive internal processes of student learning.  This approach aligns with a more communicative approach.
· Haven’t we seen this with our students?? 



“How are you?”

( 
“I’m fine, thank you. And you?”

· This is not real communication. Students aren’t really thinking, they   are only regurgitating a memorized pattern.

· Of course students need to be taught grammar to make any long-term progress (not to mention to have some criteria on which to measure them academically—for them to pass their tests, receive grades, etc.) but the point I want to make here is that we as teachers should not pay so much attention to insuring that our students memorize target sentence after target sentence. Instead, we should encourage a “feel” for the language that will hopefully lead to a greater understanding of the language and improved fluency levels.

However, the problem is…

Once language learners develop enough prefabricated chunks of language to handle basic communication problems, it is easy for the L2 to fossilize. But these ready-made solutions do not lead to long-term progress through continued language development. For this, students must continue to expand their usage into more complex language forms.
· This is exactly what has happened to my Japanese. Once, I was able to communicate using a handful of set phrases, my language acquisition slowed way down. I use basic phrases like “wakarimashita” over and over without really thinking and without really pushing myself to say anything more. So, I can really relate to the problems our students face.
Points to remember when planning communicative ideas
Slide #7 Why?


We talked about this with the warm-up activities. No reading aloud!

Slide #8 Why?

When students can communicate or handle language tasks with nothing in front of them, it is safe to say that they have successfully acquired that bit of language. 

Slide #9 Why?

Of course when designing speaking activities, we need to consider students’ language level. Communicative activities aren’t necessarily “free talk” activities. They should be task-based and give students something within their ability—or ideally just on the edge of their ability—to accomplish. This will encourage students by providing them with a sense of accomplishment. 
Group Work
The following six features can be used a general definition of Communicative Language Teaching. In your group, please come up with some practical classroom examples that can be used for each of the six points.

1. Classroom goals are focused on all of the components (grammatical, conversational, and functional) of communicative competence. 
2. Language teaching is designed to engage students in the pragmatic, authentic, and functional use of language for meaningful purposes. Language form is not the central focus, but rather is viewed as a tool that enables the learner to accomplish communicative tasks. 

3. Fluency and accuracy are seen as complementary principles underlying communicative techniques. At times fluency may have to take on greater importance in order to keep students meaningfully engaged in language use.
4. Students in a communicative class should be expected to use the language, both productively and receptively, in unrehearsed contexts outside the classroom. Classroom tasks must therefore equip students with the skills necessary for communication in those contexts.

5. Students are given opportunities to focus on their own learning process. This is accomplished through the development of appropriate strategies for autonomous learning.

6. The role of the teacher is that of facilitator and guide. Students should therefore be encouraged to construct meaning and language development through interaction with others.

From Teaching by Principles: An Interactive Approach to Language Pedagogy. Brown, H. Douglas. 2001. Longman, Inc.

Workshop Flow
I. Introduction by Moderator

II.  
Warm-up 
(X2)

A. Warm-up Questions (pair work)

III. Discussion of Warm-up Questions

A. Feedback from participants

B. 1st Slide of PPt

IV. Lesson Planning Questions (participants answer by themselves)

A. Slide 2 and quick comment about Qs

V. PowerPoint…Discussion (Lecture Style) about Theory

VI. 
Phonics

A. Mikami-sensei discussion

B. Brett discussion: curriculum & Suggested Activities

C. (Demo Word Tree & Variation)

VI. Warm-Ups

A. Demonstrate Word Association Activities 

1. JTEs describe pictures

2. ALTs describe word list

VII. Longer Activities

A. Brief Discussion of what is in the packet only—no demo

VIII. Group Work
A. Participants Answer Qs in Groups and develop lesson ideas

B. Participants Share Successful Lessons and Ideas

IX. 
Conclusion & Survey 

