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“教科書の効果的な使い方”とは
When learning any language (including out own native one), we must learn all four language skills – listening, speaking, reading and writing. Two of these speaking involve understanding some input of language (listening and reading) and two of them contain a response or output (speaking and writing). Like a jigsaw puzzle, if any one of these skills is missing, our knowledge of a language is incomplete. 
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The JET program promotes the development of communicative language, in particular, listening and speaking skills. However, most Japanese Senior High School and University entrance exams focus on reading and writing, and so much attention in class is paid to developing these skills. 

This workshop and accompanying handout focuses on “Using the Textbook to Teach Reading and Writing Skills”. It will try and provide fun and effective ways to teach these skills, and explain how best to use the textbook in class.  
ワークショップの目標とは何か　そして私達はどのように目標達成を目指すか
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教科書
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POSITIVE/NEGATIVE ASPECTS OF THE TEXTBOOK

教科書のポジティブ面 / ネガティブ面

· How can we best use the strong points of the textbook? 
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How can we overcome the weak points of the textbook? 
Strong points of the textbook: 
· A complete list of the required grammar.

· Helps build vocabulary.
· Helps teach grammatical structures.
· Provide material for reading and writing practice.
· It is a dictionary and constant source of reference for students.

· Provides text complete with appropriate visual aids and attractive pictures.

· Provides practice exercises for each chapter.

· Teacher supplement complements the textbook.

· It teaches the students cursive writing. 

· Can be used with CD’s or CD Rom to listen and read at the same time.

· It provides structure to the English course over the year (students and teachers can plan ahead). 

· It is progressive; it moves logically from easy to hard. 
· It provides conversational ideas for various situations.

· It provides model dialogues to practice (or change slightly and use).

· It teaches students some lessons about other counties cultures and lifestyles.  
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Weak points of the text: 
· If “overused” the textbook can become boring for the students.

· The textbook introducing vocabulary gradually but contains very few tables of vocabulary grouped together in a meaningful way. For example, categories such as opposites (heavy-light, fast-slow, strong-weak, or animals/colors/nouns related to each other etc.).   
· The textbook provides very few examples of the grammar points it teaches (so we must supplement it with more examples).
· The textbook can’t relate to each student’s individual interests, we teachers must do that using our knowledge of each student individually (for example what club activities students do etc).

· The textbook can be restrictive, because often, if a certain grammar point or vocabulary is not in the textbook, then we may not teach it! We should not limit the content of what we teach to only what is in the textbook.   

· The exercises at the end of each chapter are very similar and can become boring if we do not use other supplementary activities that may be more related to the student’s interests (ex. using Pokemon, Orange Range, etc).

· The dictionary at the back of the textbook is limited only to the words in the book and so students should use a different dictionary to look up words they want to learn/use, for example when doing a creative writing activity.
· The accompanying CD is recorded entirely in North American accents. There are many other “native English speaker’s” accents the students should also be exposed to.   

· The textbook is not an “interactive” media and can only provide a source of information for students, but no feedback. If the students use computers during English class, they can get instant feedback and interact with an English learning website in a fun and productive way (a list of websites suitable for students will be provided later in the handout). 

· The textbook contains formal and polite English. However it contains relatively little “everyday conversational language” (for example, how’s it going, not so bad/pretty good and you?).

· It contains English used by native speakers, but does not contain so much language actually used everyday by Japanese people.* 
*Everyday Communicative Language In Japan Not in the Textbook!
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教科書を使用する際に私達に向き合うチャレンジ！



いつ教科書を使うべきか
Usually, ALT’s want to use a variety of materials and do supplementary activities whereas JTE’s want to use the textbook more often. Sometimes this can lead to conflict. However, deciding whether to use the text does not have to be a difficult decision to make! When thinking about a lesson, simply ask “Can I do better”? In other words, does your lesson allow you to be creative? 
Let’s look at when the text is a good idea and when it might not be the best idea for your lesson:
	The textbook is most helpful when teaching….
	The textbook might be helpful when teaching…..
	The textbook is little or no help when teaching….

	Listening comprehension (when accompanying CD or CD Rom is used)
	Greetings and basic conversation dialogues.
	Most Grammar point lessons 

	Reading comprehension exercises 
	Fundamentals – alphabet, numbers, days of the week, months of the year, etc.
	Review lessons

	Stories
	Writing exercises
	International culture lessons



どのように、いつ教科書を補足することが出来るか
It is best to prepare well in advance for your lessons. By looking through the textbook we can prepare and plan extra supplementary activities plenty of time before our classes. This early preparation gives us to time to find/make props and pictures/posters etc to make our supplementary lessons as best we can!  
Please discuss with your ALT/JTE what extra curricular lessons you would like to teach before he/she plans something else or before it is too late.  

	Sunshine 1
	Sunshine 2
	Sunshine 3

	Program 1:
“Canada”, “China”, (what languages do people speak in…)
	Program 1:
“Yosemite National Park in California”. (National parks or wonders in ALT’s home country/Japan). 
	Program 1:
Differences in schools in Japan and ALT’’s home country.

	Program 2:
“France”, and “Brazil” (many Japanese people live in Brazil),
	Program 2:
“Baseball” U(sports in our home country)
	Program 2:
Korea activity/activity about trips the ALT has gone on!

	Program 3:
Introduces an ALT and his role in the classroom.
	Program 3:
The typical “weather” in the ALT’s country/around the world. 
	Program 3:
Train/public transport activity

	Program 4:

“Ramen” (can teach about different countries food).
	Program 4:
“Mother Teresa”. (explain about her or any other famous, kind people/charities)
	Program 4:
Cooking activity (recipes)

	Program 5:

“Airplane” travel (where has the ALT been?)
	Program 5:
“Friend’s house” (typical house in ALT’s home country).
	Program 5:
The music of the Okinawa. ALT can introduce music from home/from around the world!

	Program 6:

“High school” (can talk about differences in schools in different countries)
	Program 6:

Reference to a ghost story (possible lesson about haunted places such as Edinburgh)
	Program 6:
Activity promoting an awareness of disabilities or of the diversity of people in Japan/other countries.  

	Program 7:

“Forty-Five Dollars” (can talk about money from around the world)
	Program 7: 
Letters to Santa: students can write letters to Santa and send them & get replies from a certain organization in Canada,  for free!!!! 
	Program 7:
Writing a letter to a friend.

	Program 8: 

“Writing a letter”. Also, sending an “email”. (creative writing introduction?)
	Program 8:
Telephone activity. Write and rehearse skits! 
	Program 8:
Work related activity. Perhaps, what job ambitions do students have or past jobs did ALT/JTE have!

	Program 9:

“India” and “Christmas”
	Program 9:
Make a video recording of kids reading out their letters, and show the class (pick a winner).
	Program 9:
Environmental Lesson (perhaps on how not using disposable chopsticks can help save rainforests around the world).

	Program 10:

Environment lesson (perhaps on refusing plastic bags at convenience stores to reduce waste. 
	Program 10:
This chapter is a great opportunity to do a music activity. I like this song better than…& this song the best etc!
	Program 10:
Activity about space or some large scale government project (maybe teach about the JET Programme). 

	Program 11:

Phone call: practice skits!
	Program 11:
Money from around the world. Print money off the internet.
	Program 11:
Sports activity. 

	Program 12: 

Internet (a good time to go to the computer room)!!
	
	



指導方法と理論

日本における語学指導
THE GRAMMAR TRANSLATION METHOD!

文法訳読教授法

“The Method and goal of the grammar translation method are apparent just from the name. The main objective is to translate from the native language to the target (studied) language and vice versa. This is done through the intensive study of vocabulary and grammar rules in a deductive way. That is, the teacher presents and explains a grammar rule which is then practiced through translation”. “Generally this explanation is in the native language. Thus, though students might develop some competence in the target language, they will continue to use their first language as a referent. Oral practice, with the exception of recitation of texts, is completely absent”.  
Historically many attractions to this teaching method existed in Japan. “Teachers did not have to be communicatively competent in the language they were teaching. Student’s main contact with the language was usually through books which the grammar translation could (and often does) render comprehensible. The country was able to gain access to international developments in science and industry even though there was limited contact with foreigners”. Also, the “memorization of vocabulary and grammar rules” was “equated with general intellectual capability. Thus English ability as defined by the grammar translation method came to be a part of the examination system. The examination system is one of the main causes for the continuing use of grammar translation in Japanese schools” 

(Resource Materials and Teaching Handbook 2004, CLAIR, page 88)
Effects of the grammar/translation method on classes:

· Many teachers continue to rely on Japanese for foreign language instruction. 

· Classes are teacher-centred. The teacher lectures about a given point of grammar. There is little interaction on the part of the students. 

· When oral skills are taught, they may be formulaic (ie. A: How are you? B: I’m fine thank you, and you?). In other words, conversation is also taught in terms of unbreakable rules rather than as strategies for communicating. 

· Students rely on Japanese-English or English-Japanese dictionaries, and so often will use the words in an incorrect way because they are unfamiliar with the language usage. 

· Students may be able to give explanations of grammar points in Japanese, but are unable to use the language in communication situations. 

· Since accuracy is stressed, students may be corrected when they make a mistake, even if what they were saying or writing is understandable to the listener or reader. 

· In a grammar-based syllabus, language elements may be presented and practiced outside of meaningful contexts. 

(Resource Materials and Teaching Handbook 2004, CLAIR, page 90)

（平成１６年度教育教材資料ハンドブック、指導理論と語学の４つの構成要素、９１ページ）

COMMUNICATIVE LANGUAGE TEACHING!
コミュニケーションを目的とする語学指導法
“In Communicative Language Teaching we are most concerned with the utilization of the language. Although language elements are important, they are only important insofar as they are tools for communication. The focus is on teaching students about utilizing language to achieve communication goals. In the technical terms of ESL, this is called primacy of fluency over accuracy”. 

The emphasis on fluency instead of accuracy also means that in certain situations mistakes are tolerated. Language learning is viewed as a process in which the development of fluency in a process of trial and error. Mistakes are a natural part of learning. Thus students in a communicative classroom are encouraged to try and communicate from day one, even with a limited knowledge of language”. 

“The second difference between communicative language teaching (CLT) and other methods involves the role of the teacher. In grammar translation, learning is a one-way process of knowledge passing from teacher to student. In contrast, you will often hear CLT described as “student-centred”. If the ultimate goal of language learning is the use of the language for communicative means, then it follows, that students will become more active participants in a classroom employing a communicative approach. Teachers will play important roles as facilitators and serve as resources in a communicative classroom”. 
“However, while the teacher’s role have been overtly reduced in the classroom, in reality, CLT requires a great deal more thought and energy than other language teaching methods. During a grammar translation lesson, the teacher can read from notes while students record what is being said. In CLT the teacher must spend time thinking how best to activate students’ interest in the lesson and design activities so that students will feel motivated to communicate”. 

(Resource Materials and Teaching Handbook 2004, CLAIR, page 92)

（平成１６年度教育教材資料ハンドブック、指導理論と語学の４つの構成要素、９３ページ）




（平成１６年度教育教材資料ハンドブック、指導理論と語学の４つの構成要素、９５ページ）



An introduction
生徒中心の学習法　-  序論
· What is Learner-Centered Learning (LCL)?
· Learner-Centered Learning involves focusing our attention on “Learning” rather than “teaching”. 
· It encourages us to think about how our students learn instead of simply how we teach! 
· It means concentrating on making our students better learners. 
· It often involves encouraging students to take a more active role in their own learning. Often this means giving them more choices in how and what they learn. 


LCLの基本原則

1. Motivate students to “want” to learn. Encourage them to “make the decision” to learn themselves. 
2. What is learnt is influenced by the learner’s motivation to learn. 
3. We teachers can control many factors that affect the student’s motivation to learn. 

4. We should assess not only the learner, but the learning process. 

動機づけ
There are two types of motivation: extrinsic and intrinsic.


· Extrinsic motivation works through the promise or possibility of some external outcome that can be positive or negative.


· Extrinsic motivation can be stimulated by: 

· The promise of prizes. 

· Through competitive games in the classroom. 
· The thought of getting good marks in exams.

· The thought of getting into a good high school/college.

· The thought of getting a good job.

· The thought of pleasing the teacher/ALT.

· The thought of possible embarrassment or punishment. 

· Intrinsic motivation influences how much they “want” to learn or “enjoy” learning itself. It influences how much and how effectively a student learns.  

· Intrinsic motivation can be stimulated by: 

· tasks of optimal novelty and difficulty

· Tasks relevant to personal interests

· By providing for personal choice and control. 

· We should try hard to involve the “learner” in the process of learning to increase their intrinsic motivation. 
Students can become highly motivated by themselves at home by having fun studying English!!!




LCLを使用する為の実用的な例

It’s easy to implement!
1. For any worksheet, prepare 2 or 3 different levels, ranging from easy to difficult, and allow students to choose which they want to do.
2.  Prepare extra material that students can work on individually if they finish quickly*. 
3. When introducing new words, pass the word-cards around the room. Let the students try and read the words on their own in a setting free from social pressure. Encourage them to seek help from fellow students. 

4. Work sheets can be a process of reading the worksheet (input), thinking about the answer (process), and writing/saying a response (output). Many worksheets only allow students to “process” and give “output” on the worksheet. Allow students to input some content of the worksheet (such as writing or choosing the questions) will greatly increase their enjoyment of the activity! 

5. Creative activities that involve students input are very often highly learner-centered. 
6. Using a learner-centered teaching approach often means that most of the teachers work is done outside of the classroom through preparation. Then during the class itself, the teacher should try speak as little as possible. If the lesson is planned well, then it will give provide lots of opportunity for the students to speak and help each other through the lesson! 
*[One way to do this simply is to make puzzles such as crosswords/word-searches etc on a website like http://puzzlemaker.com/ Then photocopy this puzzle on the back of any worksheet/handout and tell the students if they finish their activity before other, they can start this puzzle. It can make them finish the worksheet quicker so they can try the puzzlem but can also distract them before they are finished, so please be careful! Even if the students do not get trying the puzzle in class, many students will enjoy trying it at home or will do it to provide variety to how they revise for exams].
Please read the following statistic and try to keep this in your mind when planning lessons!*
以下の統計を見て、授業を計画するときに思い出してください！

*[For example, making a poster or writing on the blackboard when explaining something means the students hear and see the new information and so are more likely to remember it. Please note the high learning value of getting students to discuss and explain things to each other. ]
Learner-Centered Vocabulary Building: One Idea

生徒中心のボキャブラリーの組み立て方
The following method for developing student’s vocabulary is best done over the course of a school term or even a year. It is a long term project that needs full commitment if doing at all, but is extremely rewarding for the students and an effective way of building the students vocabularies and interest in English.








    VS 
暗記　VS　学習

· Often students are told to study something and then are asked to reproduce (speaking or writing) what they learnt by memory! They must memorize a list of words, or dialogue from the textbook etc. 

· Does memorizing a piece of dialogue mean that they will understand what it means and be able to reproduce it again in a different situation?!? Many people who have studied languages would say no. So when is it a god idea to get your students to memorize something and when should they instead learn how to use something in various situations?
	Students should memorize as best they can……
	Students should learn to comprehend and use (not simply memorize)……  

	Greetings and some conversational language
	Specific grammar points

	Vocabulary 
	Reading sections

	Fundamentals – days of the week, colors, telling the time, directions etc.
	Dialogue sections 



An introduction
帰納的学習法　－　序論
· What is Inductive Learning? 
· Allowing students to guess/discover the meaning of new vocabulary/ grammar from the context of the dialogue is more rewarding for students.

· It will encourage them to be less “afraid of the unknown” and actively explore and use English!

Introducing new words “inductively” or using “Learner-Centred-Learning”:
1. Acting out the meaning of the words with gestures and asking students to keep guessing until the get it right.
2. Teach one student a new word (perhaps outside the door to build curiosity) and ask him/her to teach the rest of the class. 

3. Using pictures, and encouraging the students to guess.

4. Drawing a picture on the blackboard and asking the students to guess the word until the get the right answer (again some words will and some words will not suit this). 

5. Using real objects to help explain/demonstrate the meaning of the word.

6. Giving students dictionaries and asking them to look up the meaning of the new words themselves and report to the teacher after.

7. Singing or chanting the new words to a rhythm or a melody to help the students remember the sound of the word. 

8. Passing the word cards around the room. Students try and read the words themselves, and think of the meaning (without the pressure of doing so in front of the class). 
· If the student is unsure of the pronunciation and/or meaning, they are encouraged to ask the student beside them to teach them! Tell the student to try hearing his/her own voice saying the word in his mind. Doing this will greatly help him/her remember the pronunciation of the word.
9. Having just taught a number of new words, ask students to make partners and take turns at trying to lip read their partner. One student says one of the new words silently (with no sound at all), paying close attention to their teeth, tongue, lips etc. The other student must guess which word his/her partner has just said. 

10. Again in pairs, students take turns at slowly writing the new word on the desk/in the air with their finger. Their partner must look and guess what word they are writing as quickly as they can. 

11. Using opposites to demonstrate the meaning.

12. Using similar words, or words which mean the same (so English is used to explain English). Describe it in English they already know. 
13. Writing or saying a sentence with the new word and asking students to guess the meaning from the context of the sentence(s). 

14. Asking the students (perhaps in groups) to make a sentence using the new words (perhaps different groups have a different word) and then asking the groups to tell the class their sentence. 

15. Use flash cards and ask the students to read the word before telling them the pronunciation (helps get the students brains turned on, and helps develop phonics skills at reading unknown words). 

16. Introduce the syllables separately by writing them apart on the black board first before writing them together (for example yes-ter-day).
17. Compounds (break the word down into other words, for example “sometimes” – “some” and “times”).

GET CREATIVE – How can I better introduce new words?
創造的になろう　どのように新しい単語をよりよく紹介できるか

This will help make this handout a good reference for when you are planning lessons in the future! 

· __________________________________________________________________________________________________________________
· __________________________________________________________________________________________________________________
· __________________________________________________________________________________________________________________
· _________________________________________________________

_________________________________________________________

· __________________________________________________________________________________________________________________








    VS 
熟知　VS　多様性
· All classes should have a balance between familiar or repeated exercises with new material and with something new or novel to stimulate interest. 

· Using the same activity again and again has advantages such as that the students already understand the rules/format of the activity and so it increases the chance of them succeeding in doing it. However, we must not “kill” or overuse an activity/game or method of teaching. To keep it fresh and exciting, we must use a variety of activities/games and teaching methods. 

· ALTs and JTEs have many classes in a week and it is easy to forget what activities/games we have done with what class and when! This can easily lead to us doing the same thing with a class again and again without knowing. 

· So, it is very important that we keep a record of what we have done with what class and consult this record of past classes to help plan the next lesson. We should record NOT JUST WHAT grammar points we have taught, but HOW we have taught them! 

· Read the chapter in the textbook at least a day before doing it in the class.

· Think of and try find some props or materials that could help make the next day’s class more fun. You may have the perfect hat or coat at home to make the students more enthusiastic about acting out the passage in front of the class! 

· At the back of this handout I have included an academy awards sheet that can be given to the students. This can be changed to be done in one class or across many classes, with the textbook or with original skits!

· Simply playing some music in the background of a class during an activity can do the following:

· Change the atmosphere to a relaxed and fun one.

· Take pressure off shy students.

· Stop groups overhearing each other and “cheating”!

· Add variety to the class and to the students day at school.

· Make anything they are doing more fun, so they enjoy English more.  

· It can enhance creativity and be used to help students get ideas for creative writing.

· It can signal the start and finish of the “activity time” so teachers don’t have to shout to get students to sit down and be quiet.

· Some students can be given a choice of what music they want to hear during activities as a reward for doing well in English class! 


生徒の選び方
· Often we need to choose individual students to give an answer (or to ask a question), to participate in some game or check the comprehension of a new word, read a line in the textbook etc. 

· This process need not be dreaded by the students and create a bad atmosphere in the classroom, as it often does, especially if students feel like they are getting picked on/punished by being called upon.

· This daily process can be made more fun by making the method of choosing students more exciting and enjoyable for students. 

PLEASE NOTE THAT:

読んでください


生徒を選ぶ方法

1. Students call out new words in turn (quick and easy but can be boring and ineffective at keeping attention). 

2. The number of the day/date is used to pick a students number.

3. The teacher points randomly at the role book and reads out the name. 

4. Numbers are picked out of a hat.
5. 100 yen bingo machine is used to pick a number that correlates to the student’s number!

6. A student is asked when his or her birthday is; the number of the day is used to pick a student. 
7. Students are asked to volunteer – this should be encouraged, and if they enjoy the activity, they will volunteer quicker! 

8. Dice are used to decide the student. Two dice are used, one dice refers to which row across (1-6) and the other dice refers to which row back to front of the classroom (1-6). The students or teacher can throw the dice. 
9. A pack of cards can have numbers 1-40 (or however many students are in the class). The ALT can shuffle the cards and ask a student to pick a card! 
10. A Teddy Bear/bean bag is thrown about to decide! Students may not want to catch the teddy bear if they think they will have to answer something, so you can say the person two places to the left/right of the person holding the teddy (when the music stops or when the teachers says stop) must answer the question! 
11. Once a student is chosen, perhaps he can choose the next student (or the teacher and student jankan. If the student wins he picks the next student, and if the teacher wins the original way is repeated. 

12. A “time-bomb” (egg timer) is passed about the room, until the bomb “goes off”! Each student reads a word or line, and passes it around until it “goes off”, then the student holding it will have to read all the words or lines!  

読み方を教える：基礎知識と理論


日本における読み方の指導
Reading is one of the most vital of the four language skills for student’s academic progress in Japan. It is also the most developed of the four skills. However, “When reading, a Japanese student will often give attention to understanding the structure of each sentence and the exact meaning of each word. The net result is that Japanese students are often not very efficient when they read in a foreign language. While native speakers routinely employ a variety of reading strategies, such as skimming (reading to obtain general understanding) or scanning (reading for specific items of information), students preoccupied with understanding every word may be at a loss as to how to approach different reading tasks”. 
(Resource Materials & Teaching Handbook 2004, CLAIR, page 96)

読んでいる間の作業
“As stated above Japanese students have very little knowledge of the reading strategies native English speakers use to elicit different kinds of information from texts. In selecting questions about reading passages, you can begin to introduce reading strategies to you students”. 
“For example, you want students to grasp the basic meaning of the texts. You would do this by asking them to read the text once or twice, giving them one or two general questions to answer. After establishing the general meaning, you can concentrate on reading for more specific information by asking students to read again using more detailed questions to guide them.”
“It is important to reassure students that they do not have to understand every word or sentence completely to grasp the basic meaning of what they are reading. If possible, tell the students to focus on answering the questions; this way they will not feel discouraged when every word or sentence is not completely comprehensible”. 
(Resource Materials & Teaching Handbook 2004, CLAIR, page 96)

（平成１６年度教育教材資料ハンドブック、指導理論と語学の４つの構成要素、９７ページ）


ボキャブラリーについて一言
“Japanese students will learn most of their foreign language through direct translation from their textbooks, dictionaries, or teachers. Although this is an efficient way of doing so, it does not provide students with strategies they can utilize when such resources are not available to them. Furthermore, it encourages a continued dependence on Japanese instead of building confidence in their ability to decode English”. 

There are a few things we can do. “Begin by combining Japanese explanations of vocabulary with simple English explanations and contextualized examples”. “You can also try introducing some basic exercises in guessing the meaning of words through context. You would do this by showing students how the words around an unknown word, its context, can give hints about its meaning. Of course, games are a useful and popular way of consolidating vocabulary knowledge”. 

(Resource Materials & Teaching Handbook 2004, CLAIR, page 96)


（平成１６年度教育教材資料ハンドブック、指導理論と語学の４つの構成要素、９９ページ）


Reading silently and reading aloud are different processes that need different skill sets, and so students should do activities that allow them to practice both types of reading. Practicing silent reading skills will allow the students to develop more advanced reading skills and so it should not be ignored!! 

Reading Aloud:

音読する
Reading aloud reinforces the target material by combining visual and audio input. It allows teachers to check to see if students have learned the new words. However, reading aloud in front of the whole class can put a lot of pressure on students, increasing stress and anxiety levels. Pair-work or group work will reduce this stress by having students read in front of a smaller group of their classmates. It can be helpful sometimes to remind students just how long they spent reading aloud in Japanese at elementary school!   

Reading Silently:

黙読する
While reading aloud forces students to concentrate on what they are reading and pronounce every letter or word, reading silently teaches the students to skim a passage to try and understand the meaning of it! Students should practice reading silently to search for and extract some information from a piece of writing. This skill is often lacking in Japanese students who tend to try to understand every single word instead of skimming the sentence and guessing the meaning, or scanning the sentence for a specific piece of information. 
(Teaching Phonics in Japanese School, Ben Shearon – Chief ALT Advisor, Miyagi Board of Education)


インテンシィブ/エクステンシィブ　リーディング
Reading practice can also be classified as either intensive reading or extensive reading! While both intensive and extensive reading are essential for students to develop their reading and language skills, only one is practiced regularly in English classrooms in Japan!  
(Material on Intensive/Extensive Reading taken from “Teaching Phonics in Japanese School”, Ben Shearon – Chief ALT Advisor, Miyagi Board of Education).
Intensive Reading:　Most Often Used!
インテンシイブ　リーディング

Intensive reading is the most common type of reading practice in Japanese schools. It has some or all of the following characteristics: 

· Intensive reading allows students to develop their vocabulary and linguistic knowledge, to develop strategies for reading unfamiliar material (especially if encouraged by teachers through, for example, dictionary practice), and to work on translation skills! 

· Most reading practice using the textbook in intensive reading! Intensive reading is generally done through reading aloud. This helps check if the students can pronounce the new vocabulary etc. Students should however get a balance of intensive and extensive reading to better develop their language abilities.  
Extensive Reading:　Vary Important But Rarely Used
エクステンシィブ　リーディング
Extensive reading is much less common in Japanese schools. It is VERY DIFFERENT to intensive reading, and has some or all of the following characteristics: 


· Extensive reading allows students to cement their prior knowledge of English and passively increase their vocabulary, linguistic, grammatical knowledge and their language “sense”. It can greatly increase student’s motivation and enjoyment, and make English classes both more relevant to student’s interests and more fun. 

· Extensive reading is one way Japanese students can gain advanced English skills. Unfortunately extensive reading is woefully under-used in English classes in Japanese public schools. The Sunshine and New Horizons Textbooks provide little or no material for extensive reading and so it is essential for us teachers to supplement that weakness in the textbook. 


なぜエクステンシィブ　リーディングを使うのか？
Extensive reading can:

1. Provide learners with an input of English that they can understand and are interested in/choose to read. 

2. Be excellent practice for high school and university entrance tests!

3. Enhance student’s general language competence (all four language components are linked and improvement in one will show through in all four areas)! 

4. Increase knowledge of vocabulary (most vocabulary native speakers learn is learnt through reading not through being formally taught).   

5. Greatly increase the student’s speed of reading.

6. Leads to improvement in writing. 

7. Motivates students to read.

8. Reinforces language learned before in the class, by combing previously learned grammar together in a new context/story. 
9. Build confidence with extended/longer texts. 

10. Increases ability to skim read a passage for the meaning and not read every single word or letter. 

11. Develop a student’s ability to analyze texts and to predict what is coming next.   

どのようにエクステンシィブ　リーディングを紹介するか

· Materials for students to read:
You must collect materials and organize them by levels of difficulty and by topics. Then students must be able to access this material! 

· Time or incentive for students to read:

The easiest way to introduce extensive reading is to provide “reading time” in class, but in order to make real progress students will need more time (possibly in sentaku class or at lunchtime/at home etc). There needs to be some reason for students to read, whether it is for extra credit, or some kind of reward (extrinsic motivation) and/or just that they understand why reading is very important for them to improve their abilities (intrinsic motivation). 

· Support from JTEs:
It will be essential to win over the support of other English teachers so that they can help encourage students and help with administering the scheme. 

エクステンシィブ　リーディング　リソース
The success of any extensive reading initiative will often depend on the quality and quantity of reading materials. Students should have a good choice of both levels and topics, to keep them interested. Also, the faster readers will tend to read through everything you give them pretty quickly and their thirst for more material should be satisfied! 

The three main sources of resource for extra reading material are:


Ideally, the school library should buy and administer the extensive reading material. They can keep a record of who has what etc. However, if the school library has no funds to buy extensive reading material, then the ALT/JTE can use the internet to print off material. Any text in fine, as long as the students can understand about 70-90% of the words and the grammar constructions in the piece.


エクステンシィブ　リーディングのオンラインリソース

Cambridge University Press Readers
http://www.cambridge.org/elt/readers/about.htm
Carol Hurst.com – Comprehensive website about children’s books.
http://www.carolhurst.com/
Extensive Reading.net – collection of essays and resources for teachers. 

http://www.extensivereading.net/
George Jacobs.net – More resources for teachers.

http://www.georgejacobs.net/extensive.htm
Macmillan Readers – company website with lots of products and links.
http://www.macmillaneducation.com
Oxford University Press

http://www.oup-readers.jp/students/
Penguin Readers – lots of free resources!

http://www.penguinreaders.com/
Reading A-Z

This is a website with downloadable readers. A few of them are free, but you have to pay for membership to access all the materials. It is a cheap way to get access to a large quantity of graded reading material (much cheaper than Maruzen)! You can copy and paste the stories onto Microsoft word, and print them out, or you can do the lesson in the computer room and allow the students to “click though” the story! 

http://www.reading-z.com/
Reading and Phonics

This is a great resource page with lots of great links. 

http://www.geocities.com/EnchantedForest/Dell/4678
Starfall 

Learn to read online through games and simple stories. This site is meant for younger native speakers, but if you can get some time in the computer lab this would be excellent for JHS or even SHS students! 

http://www.starfall.com  

書き方を教える　－　基礎知識と理論

Writing is perhaps the most difficult skill to teach in a foreign language. When sentence writing is governed for the most part by easily understood grammatical rules, connecting sentences into paragraphs and paragraphs into longer passages is trickier”. 
“Writing is often the most neglected part of the foreign language curriculum in Japan. When it does appear, it is all too often an adjunct to sentence-by-sentence translation of from the target language into Japanese and vice versa. The problem again is that such an emphasis makes students preoccupied with the accuracy (form) while writing, instead of communication”. 


“Due to relative complication of teaching writing it is perhaps better to stick to the modest goal of making you students comfortable with writing in a foreign language. You will have to carefully examine your textbooks and talk with your teachers to identify opportunities to do so. The ubiquitous “letter” reading passage found in most high school and junior high school texts is always a good place to start as it provides an easy model for students to follow”. 

“If you are asked to grade your students’ written work, try to work out an evaluation method where students will not be penalized if grammatical mistakes do not impede meaning. Again, you want to demonstrate that what they wish to communicate is more important than perfection in stating it. Since this runs counter to deep-seated tradition in Japanese language teaching you should work closely with you teachers when designing evalutation criteria. Perhaps you could give two marks: one for communicative ability and one for form”. 
(Resource Materials & Teaching Handbook 2004, CLAIR, page 100)

（平成１６年度教育教材資料ハンドブック、指導理論と語学の４つの構成要素、１０１ページ）

“WRITING IS DIFFICULT!!! It is something that students have problems with throughout the educational system in Japan, from Junior High School all the way to University. However, the fact that it is difficult should not prevent us from teaching it. On the contrary, we should teach it because it is difficult. 
“By including writing activities* right from the beginning, we allow students to progress their written skills alongside their reading skills, rather than as an after-thought tacked on towards the end of the third year of junior high school. 

“This will give our students a huge advantage when they have to answer written questions in exams (writing questions are becoming more common, both in SHS entrance exams and in the “niji shaken” of many Universities). 

A very welcome side effect is that developing specific language skills jas a knock-on effect on other language skills. Practicing reading skills can make you a more fluent speaker, practicing writing can improve you ability to break down “chunks” of meaning while listening. All four skills build upon each other. 

In particular, writing forces students to pay attention to spelling and grammar and really focus on the language in a way that they don’t have to while reading. This leads to a deeper and more long-lasting internalization of the target language. 
Of course, students will not start off writing essays, sentences, or even words. They will start off trying to write “d” and “b” and distinguish the two when the teacher says them. Once they have single letter down, they can move onto more complex combinations, ultimately leading to words, sentences, essays, and maybe even books!” 

*By Writing Activities I do not mean copying letters from the board or a book. Nor do I mean reproducing a previously learnt text from memory. Writing should involve the students using letters to transcribe something they want to say or something that they hear in real time and without help. 

(Teaching Phonics in Japanese School, Ben Shearon – Chief ALT Advisor, Miyagi Board of Education)

“Writing is more difficult that reading, so arguably it needs more time to be spent practicing it. Students will initially find writing extremely difficult and intimidating, and it is important not to overwhelm them at this point. Correction should be sparing and focused on the most important and easily understood errors. 
Start out small, with short (3-5 sentences) self introductions or diaries, and gradually expand the length and increase the difficulty of the contents. Short writings assignments are a good way to review and reinforce students’ current language targets by giving them topics that require them to use vocabulary or grammar they learned recently”.  
(Teaching Phonics in Japanese School, Ben Shearon – Chief ALT Advisor, Miyagi Board of Education)


アクティヴィティ:


· Reading Activity:

I think this activity is used in most English Classes in Japan, and often it’s the most often used. So although it is not a new activity, there are here are some new ways how you can make it more fun! 
How to make Chorus Reading/Individual reading more fun:

· Ask a student(s) to read as much as they student can in only one breath! Perhaps two or more students could begin reading and read the same passage over and over until they run out of breath! This encourages them to increase the speed and their concentration when they read. It is fun for the other students watching (who can judge for mistakes made – which could incur a 4 second penalty per word)! 
· Using drama – giving students an emotion to express when reading out the line and getting other students to guess what emotion he was expressing (revise the emotions you will use first).
· If there is a boy and girl in the skit, students should try reading that part in the voice of a boy or girl. Or alternatively, having boys read the whole passage in the voice of a girl or girls read in the voice of a boy can be very entertaining (only the very confident “class-clowns” may do this). 
· Write their own skits based on the text, before acting them out. Students can change as little or as much as they want (depending on their level), but even just changing the names to their own, and/or the place or noun in the skit will make it more interesting for the students listening to the skit and more enjoyable for the students doing the skit! 
· Practice reading fast by having row races. Each student must read a line from the passage before passing the book back to the person behind him/her. The line to reach the back of the classroom first in the winner (this will take careful listening to check for cheating). 
· When a student is reading, say stop from time to time and ask random students (or ones who look like they are not paying attention) to follow on from where the other student stopped. This is not fun but will encourage all students to pay attention and read silently while another student is reading aloud.
· You can make it more fun simple by the way you choose the students (see time-bomb method given in this handout in the introducing new words section). 
· You can allow students to read fast or slow when practicing. This can be done by telling the students who want to read fast to repeat after the alt at the same speed. At the same time the other students can repeat after the JTE. This can get a little chaotic, but the students enjoy the challenge of listening through the noise!   

· Listening & Reading (and maybe Speaking) Activity:

· The ALT/JTE will read from the textbook and read some words wrongly. The students must spot which words are wrong. 

· They should circle the wrong word (perhaps the first person to spot 5 wrong words is the winner). 

· If the students have written the text into their copies, its best to ask them to circle this, or else use pencil on the textbook. 
· Choose some words to change that sound similar to each other (for example “very” to “berry”, “talk” to walk”, “flight” to “fright”). 

· Also make some easy changes so that the lower level students can have some success (example change any word to a different & longer/shorter word). 

· After the teacher doing this once, students can try this by themselves in pairs (Learner-Centred Activity). Students can take turns at reading in pairs, reading some wrong words on purpose and check to see did their partner spot all the wrong words (limit them to about 5 words). They may enjoy making up crazy wrong words. 

· This will help them concentrate on the correct pronounciation so that they can make up a wrong one!  


· Listening, Reading & Writing Activity:

· This activity is almost the same as the last one. 

· Students are given a photocopy of the textbook with some words blanked out. 

· The teacher will read the text and the students must fill in the missing words when they hear it. 

· Normal native speaking speed should be used the first time, to challenge the high level students, and give the students practice at scanning what they are listening to even though they don’t understand everything. 2nd and 3rd readings can get slower.  
· Different copies of the handout can be made, one with a “wordbox” containing the missing words, and one without it. Students can then choose what level of difficulty they want to try. This choice will have a positive effect on their motivation to do the activity. 

· This activity should be done before the students have learnt the chapter too well but perhaps after they have learnt the new words. 


· Reading, Speaking, Listening & Writing Activity:
· The class arranges their tables and chairs into “lunch-groups”.
· Each group are given 1 handout, which is a passage of writing from the textbook with words, phrases and full sentences blanked out (underline the blanked words to show what is missing).
· The passage is divided into about 9 paragraphs, and the handout is numbered accordingly. 
· Each paragraph of the text (with a number written on it) is cut up and secretly hidden around the room by the teacher at the start of class (taped to the walls, windows, under the teachers desk, behind shelves etc).

· One student in each group must be a writer and stay seated at all times.

· The other group members must walk/run around the room and look for pieces of paper hidden all around the room. 

· The students must read the text, memorize it, run back to their group “writer” and repeat out loud what they remember. 
· The writer must listen and write the text down (asking about spelling if not sure). 
· The first group to finish the worksheet is the winners. 
NOTE:


· Reading, Speaking, Listening & Writing Activity:
· This is the worm-up activity we have done!

· Students write ANY question on a scrap of paper and then stand up and ask that question to someone. 

· After asking each other question, they students swap papers, then ask the new questions to someone else. 

· All the students keep walking around and swapping questions until they get their own question back. Then they sit down! 

· This game will make the students aware of their own handwriting as the other students must be able to read it! 


· Reading & Writing Activity:

“English Newspapers Project” lesson plan (sample worksheet provided at the back of this handout – page):
· Arrange students in pairs and handout the worksheets. 

· This enhances students reading and writing skills, and allows them to use their language skills in real context (with a real newspaper) while also giving them some insights into western culture.

· Check that students understand the meaning of questions on the worksheet.
· Handout out English newspapers (20 newspapers per class is ideal). 

· Demonstrate how to find some of the answers to the questions if needed. 

· Monitor the students and answer any questions. 

· The Japan Times works better that the Daily Yomiuri because it has a better weather section. 

· Reading Activity:

· A simple silent reading activity for lower level students is to draw lines linking vocabulary to the relevant picture. With a bit of searching for images on the internet, this can be a fun and effective way to learn new vocabulary!


· Listening and Writing Activity:

· Similar to the above activity. 
· The ALT/JTE calls out a word and the students must write it down on their sheet beside the appropriate picture. 
· The Japanese meaning can be used instead of a picture, but a picture or concept works better to get the student to associate the English word with a concept or picture not always the direct Japanese translation. This is recommended by CLAIR in their teaching handout to try move away from the direct translation method of teaching. 

· Reading and Writing Activity:
· Students work in pairs, each pair is given a number (from 1-20)..

· Prepare the board by writing numbers, (example, 1-20 for a class of about 40 students).  

· Students read and passage of text and write two questions about it.

· When the students have their questions, they should write it on the board, next to their number (ex. 1-20) 

· When students have generated their questions, they should begin the activity by trying to answer the other student’s questions, (either on a blank piece of paper on a numbered worksheet with blank spaces for answers). 


· Writing Activity:
· Creative writing activity using speech bubbles from the textbook that have been blanked out!

· One way of doing this is simply photocopying and blanking out the text in the speech bubbles already present in the text. This leaves the topic and content of the writing completely open and anything can be written to accompany the pictures. 
· This can be fun but also difficult and very time consuming. 
· To make it easier and less time consuming, you can only blank out some words, but leave some verbs etc. Providing a word-box on the handout with some ideas and their meaning written beside them in Japanese can greatly help the students.
· Also, working in pairs can speed up the activity and make it less daunting to try. Telling students to bring a dictionary to class will help for these lessons!


· Writing Activity:

· Another way of using speech bubbles to allow students to practice writing skills is to use extra bubbles (in addition to those already present) and tell students to write the “INNERVOICE” for the characters (what the characters thinking in their heads). 

· This gets students thinking about the actual meaning of the dialogue instead of just memorizing the pronunciation and the meaning of each individual word. It makes the not so interesting text a lot funnier and more interesting, makes the students relate to the characters situations, can lead to memorable and funny classes etc! 
· The extra bubbles for the thoughts can be printed out in Microsoft word, the taped to a photocopy of the book and copied again! 

· The students may be slow at this at the start but will soon get the hang of it and really enjoy thinking about the Inner-Voice in the next chapters.
An example of INNER VOICE may be a customer A and a clothes shop assistant B.


· Writing Activity:
· Provide each student with a Japanese English Dictionary (the dictionary at the end of their textbook may be OK, though they can’t copy a sentence straight from the book). 

· Ask the student to find a new word, and write a down the word and the definition.

· Then tell the student to write a sentence using the new word. 

· Teachers check the sentences and return them to students. 

· Repeat this process many times in the one class, for as long as time allows. 

· Writing Activity:
· Give the students a single word and ask them to make any sentence with that word in it. 

· Give them a short time limit as this could take a long time otherwise. 

· A few students can share their sentence with the class. 

· This could be done as a group activity, whereby the group with the most sentences written after a few minutes wins! 


Please contact me if you have any Questions or Comments, or if you’d like to know the sources for any of the material used in this handout!


Andrew Clarke – ALT at Hirose JHS, Sendai

mr.andrew.clarke@gmail.com
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We learn and retain:


10% of what we hear.


15% of what we see:


20% if what we see and hear.


40% of what we discuss with others.


80% of what we experience.


90% of what we teach to others.


-- Original source unknown











Communicative Language Teaching





How do you see the textbook?





WEBSITES FOR ENGLISH STUDENTS!


� HYPERLINK "http://www.manythings.org/cts/" ��http://www.manythings.org/cts/�


� HYPERLINK "http://www.starfall.com/" ��http://www.starfall.com/�


� HYPERLINK "http://www.roadtogrammar.com/" ��http://www.roadtogrammar.com/�


� HYPERLINK "http://www.pacificnet.net/~sperling/quiz/" ��http://www.pacificnet.net/~sperling/quiz/�


� HYPERLINK "http://www.eslpartyland.com/quiz%20center/quiz.htm" ��http://www.eslpartyland.com/quiz%20center/quiz.htm�


� HYPERLINK "http://a4esl.org/" ��http://a4esl.org/�


� HYPERLINK "http://www.offshore-english.co.nz/games.asp" ��http://www.offshore-english.co.nz/games.asp�


� HYPERLINK "http://www.english-online.org.uk/games/gamezone2.htm" ��http://www.english-online.org.uk/games/gamezone2.htm�


� HYPERLINK "http://www.scholastic.com/kids/games.htm" �http://www.scholastic.com/kids/games.htm�








どのように教科書を理解するか








The Teacher is an instigator or facilitator of class activities and motivator of students. 


The teacher will move around according to the activity. Desks and chairs may be rearranged.


The class is student-centred.


The students do most of the talking.


Mistakes are only corrected if they impede communication.


Grammar and pronunciation are taught as tools for communication.








Student’s names are typed out in alphabetical order at the beginning of the term and each student is given a copy of the list (or student numbers can be used). Students are expected to remember their turn by referring to the list! Once all the students have had a turn, the it is the first student’s turn again.


Students create a personalized dictionary for themselves (with about 100 blank pages). Students can cut the dictionary in the shape of a butterfly or do anything to personalize it, as long as they leave enough space on each page to write. Students can decorate their notebooks with stickers or art and they take pride in them! This helps greatly build their motivation to develop their own dictionary.


In each lesson, one or two students bring a word to class and share it’s meaning with the rest of the class. If a word has several meanings, and can be used as a verb as well as a noun, then that is also mentioned. They are supposed to tell the class what part of speech it is. 


The words brought to the class are supposed to be English words the students encounter in their lives but do not understand (for example in advertising, magazines or music lyrics etc. Or they can be words the students are unsure of the “correct” meaning of. A word that is difficult for one of the students is generally difficult for all of the students. 


The student(s) writes his/her word and its meaning on the blackboard at the start of class and all the other students copy it down in their dictionaries. 


These new words can be used to make sentences with the new grammar point in that class, to make the example sentences when teaching grammar more interesting/relevant to the students. 


Students can be made make a sentence using the “word of the day” to practice their writing skills as well as make sure students understand the meaning of the word. 


This Learner Centered Vocabulary Building Exercise is very rewarding if done over a period of time, and students are very proud of their dictionaries at the end of term. They develop much wider vocabularies that simply through the textbook only, and they get lots of practice at looking up real dictionaries. They feel encouraged and important because the vocabulary items they choose are given importance.








The teacher is the source of knowledge in the class. 


The teacher lectures at the front of the class.


The class is teacher-centred.  


The teacher does most of the talking.


Students have few opportunities to activate their knowledge. 


Mistakes are always corrected. 


Correct grammar and pronunciation are teaching objectives in themselves. 





The Main Resource





Grammar Translation








We will highlight some strong and weak points of the text book! 


We present some teaching theories, and demonstrate practical examples how they can be applied. 


We will discuss and do some language learning activities. 


We will teach some basic Irish words and sentences. This is a language neither ALT and JTE is likely to be familiar with, and so it will give both ALT’s and JTE’s some insights as to what it is like being a beginner language student.


We will provide a handout resource with further reading on the topics discussed and with many practical ideas/examples for future reference and use. 











To examine and re-think how we use the textbook to teach English reading and writing.


To examine some challenges when planning and teaching interesting and effective lessons using the textbook. 


To learn how to make our lessons using the textbook more fun for us and our students, and hence more effective (footnote)! 


To have fun!!








Ways to Make You Class More EXCITING!!!


授業をよりおもしろくする方法








Let’s eat – いただきます


I’m leaving now, I’ll be back soon – いってきます


That was a delicious meal – ごちそうさまでした


I’m back/home – ただいま 


Welcome back/home – おかえり 


I’m sorry to disturb you – 失礼します 


Excuse me/I’m sorry – すみません 


Good luck/Try your best – がんばれ  


No-way/it can’t be true/It’s a lie – うそ 


Are you serious/joking? – まじで？


etc. 





Memorization





“The Amount of independent study a student does correlates directly to their intrinsic or extrinsic motivation”


(CLAIR Resource Materials and Teaching Handbook 2004, Teaching Theories & the Four Language Components, p82).


“生徒の自主的な勉強量は内因性のものであれ、外因性のものであれ


彼らの動機と直接関係します“


（平成１６年度教育教材資料ハンドブック、指導理論と語学の４つの構成要素、８３ページ）








Learner-Centered Learning does not ask


“WHAT are we going to teach?”


But it asks “HOW are we going to teach it?”


LCLは“何を教えるつもりか”を問うているのではなく、“どのようにして教えるつもりか”を問うている











Basic Principles for Learning-Centered Learning








Teaching English effectively to raise our student’s level of ability.


Getting and keeping the students motivated!! 


Teaching the content of the textbook in new and interesting ways. 


Making our lessons enjoyable and exciting. 


Supplementing any areas where the textbook is lacking with extra materials. 


(Add Your Own) _____________________________________________ .


_________________________________________________________








Learning





Variety 





Familiarity





The most common way for selecting individual students is to start at the front of one line and move student by student to the back of the line. This is easy and quick however using this method again and again will most likely lead to most of the class losing attention! The students know who will be asked next and if it won’t be them, they may not pay attention. Although other methods may take slightly more time, please try some new fun ways of choosing students!








Texts are short. 


Texts are difficult and above the student’s linguistic level.


Texts are translated by students.


Unknown grammar or vocabulary is explained or looked up.


Texts are read repeatedly, and sometimes they are rewritten into notebooks and/or memorized. 








Texts are long or multiple texts are read. 


Texts are easy and around or below the students linguistic level.


Texts are chosen by students. 


Texts are not directly translated by students.


Unknown grammar and vocabulary are ignored if possible. Students read past anything unknown and try to guess the meaning of the sentence. 


Texts are read for pleasure, students can stop reading a text if they aren’t enjoying it! 








Commercially available texts (for example in Maruzen in the AER building, or borrowed from the Sendai Mediateque/Sendai International Centre). 


Online Materials (free or otherwise). 


Teacher or student produced materials (this can be time-consuming and quality control can be an issue, but originally produced material is often highly interesting for other students to read)!  








This is a favourite activity of mine to do and also a favourite of my students. 


If I can’t find a good activity to do, I can always rely on this activity to help me out as it can be used with any chapter and any grade. 


It tends to work better with 3rd year classes however as the passages in the book are longer. You can add your own simple sentences to extend the passages in the 1st and 2nd grade books if necessary though. 


Perhaps, you can consider changing the writer every 5 minutes or so to give more students a chance at writing. 


It takes a long time to complete usually, so at least 30 minutes should be allowed. 


The low level students who usually do not get involved in the class really enjoy this activity as they can be of help to their group just by finding the hidden pieces of paper (hide at least one very well to keep some people looking for a long time). 


You can take a piece of paper and stick it on the back of a student so other students must read it off his back with out him running away (lots of fun for them). 








A says to be, “I’d like to try on a new shirt”. (I.V. – “I probably won’t buy one though”).


B asks “what size would you like?” (I.V. “Wow, he is very fat!”)


A says “Medium please” (I.V. “That shirt looks terrible!”)


B says “sure, here you are”. (I.V. “Medium? He should ask for Super-Jumbo-Extra-Large!!”)


A says “Thank you very much” (I.V. “thanks for nothing!”). 








A Teaching Tool








Inspiration for activities








I Hate Using It!





A Useful Guide





Well Structured





Boring/Interesting





Too simple/difficult





Out of Date





I Like Using It!





The Curriculum








