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I. Warm-up:


Find Someone Who…
Formulate questions which will solicit affirmative answers to the prompts provided below (for example, “Do you have a blue bicycle?”). Continue asking the question until you find someone who can answer “yes” and then write that person’s name in the space provided. Add two more questions of your own at the bottom of the list.
____________________ has a blue bicycle.

____________________ can play the guitar.

____________________ teaches in Matsushima.

____________________ has a birthday in the fall.

____________________ has lived abroad for more than one year.

____________________ has children (or a child).

____________________ ate at a restaurant last weekend.

____________________ has taught English for more than 10 years.

____________________ commutes to work by bicycle.

____________________ has been to more than 10 countries.

____________________ is the youngest child in the family.

____________________ can speak Spanish.

________________________________________________________.

________________________________________________________.
II. Why Encourage Speaking?

Oral Communication and Japanese students: Evidence of a Problem 
· (Non)conversations with students outside of class

· “How are you?”



(Same response.)
· “How old are you?”

 

(Lost look.)
· “What are your hobbies?”


(Looks to friend.)
· Students’ inability to form questions

(“What do you like colors?”)
· Outside of the “target grammar” structure of the JHS classroom, students are generally unable to carry the most basic conversation. I believe that one reason for this is because they have been taught to rely too heavily on form (accuracy) and not enough on communication (fluency). 
· Long-term vs. Short-term memory Retention…Dangers of Flashcards
· Reading Aloud as “Speaking”
So how can we as English Language Teachers change this pattern? What are the components of a “successful” Speaking Activity? With a partner who is NOT your ALT/JTE, please list three things that you feel are important when designing Speaking Activities.
1)

2)
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3)
Possible Reasons for the Communication Breakdown:
1. Teacher-Centered Classes

Solution:
Create student-centered activities.



Students should be doing most of the talking.



Teachers should step back and monitor.
2. Low Motivation for Students

Solution:
Use English everywhere: in the hallway, in the teacher’s room, with other English teachers. Show students that English is real!
3. Real Life Situations in Class are Rare…Adherence to Textbook
Solution:
Make English tangible, not just another textbook to study.



Do role-plays & skits.


Include a cultural context.
4. Adherence to Form and Practice Patterns
(“Repeat after me…” “Read this sentence…”)

Solution: 
Give students a chance to use the grammar by doing more communicative activities.  Continual isolation of the grammar prevents students from incorporating it into a larger context.

5. Students Never Create Language
Solution:
Let the students be in charge of creating language.



Do more free-talking.


Begin each class with a conversation topic.

Other possible reasons…

· Few Opportunities to Use English

· Emphasis on Standardized Tests

· Students’ belief that English is 無理！
III. Points to Remember When Teaching Speaking



Speaking Activities should ideally allow students to use any and all language at their command, not just a prescribed sentence pattern or grammar point.
WHY?

· It allows students to “get the feel” of communicating in a foreign language. Simply reading a target sentence off a piece of paper is NOT communicating (nor is it an effective Speaking Activity as it does not activate the long-term memory). 
· It provides feedback. Speaking Activities allow the teacher and the students to discover which points need review and which points have been successfully learned.

· Good Speaking Activities should be motivating and should build confidence in the students. This will encourage them to try harder.

	FOUR things students need when being introduced to new language: 
1. They must be exposed to it—--hear it used in context by the teacher.

2. They must understand its meaning—--know when to use it.

3. They must understand its form—--know how to use it.

4. They must use it. And use it again…and again----they must activate it.



· From How to Teach English. Harmer, Jeremy. Longman 1991.
ARC: Authentic, Restricted, Clarification

Authentic… 

Activities where language use is not restricted.




Students have an opportunity to use all of the language 




they know to really communicate.

Restricted…

Activities that offer opportunities for language practice, 




for improving accuracy, for testing, for display.

Clarification…
Teacher explanation; reference to a grammar book; etc.

· From “ARC: a descriptive model for classroom work on language” in Challenge and Change in Language Teaching. Scrivener, Jim. Ed. Willis, Jane. Macmillan Heineman 1998.


Further Considerations for Assessing Students’ Communicative Abilities:
1. Accuracy…  
How well is the language produced in relation to the   

rules of the target grammar?
2. Complexity… 
How ambitious is the language which students produce? 

3. Fluency…
How well can students produce language in real time without undue pausing or hesitation?

· It is important for us as language teachers to create situations which maximize the chances for a balance between these different goals when planning speaking activities.
Argument in Favor of Targeting Fluency:

If too much attention is paid to specific language forms (i.e. targeted grammar) a particular mind set will be induced in students. When pressure is applied to students to (a) conform to the use of certain structures and to (b) use these accurately, the less likely it is that students will achieve acceptable levels of fluency and use “riskier” language structures (26).

However, the problem is…

…that relying too heavily on a “communicative approach” gives students greater fluency but may be limiting in the long-term. Students gain the ability to solve communication problems quickly using chunks of readily available language, but may be unable to make measurable language progress in terms of language precision over the long-term (22).
The biggest challenge….

What do we do with the low-level learner? How can we apply this to them?
· From “Second language acquisition research and task-based instruction” in Challenge and Change in Language Teaching. Skehan, Peter. Ed. Willis, Jane. Macmillan Heineman 1998.
IV. Phonics…to help with Pronunciation!
The 1-nensei textbook jumps from the ABCs to “Hi, I am Yuki” with no intermediate step in between. What this insures for students is an inability to spell and an inability to pronounce new words when they are encountered. An understanding of phonics is crucial for good reading & writing and will certainly help students when speaking. I would propose incorporating phonics into your lessons as a 5 minute warm-up, 1-2 times per week. It could be as simple as one new sound per week. This is a perfect way to utilize ALTs who, as native speakers, will already have an inherent understanding of phonics.

Some good websites for phonics teaching tips and/or free downloadable worksheets are the following:
www.readingtarget.com

vowel, consonant, blends, etc. worksheets
www.edhelper.com

assorted phonics activities worksheets
www.1-language.com/eslphonics/
similar to readingtarget.com 
www.genkienglish.net 


better for elementary school visits
www.dorbooks.com

 
lesson plans and ideas
www.mpi-j.co.jp/ 

 
phonics information in Japanese
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Whether you want to teach phonics systematically or simply work on spot-checking difficult pronunciation, here are some activities that will help students with common pronunciation problems.
1. 
Word Trees
2. 
Pronunciation Game
3.
Karuta is also an excellent way to practice sounds, words, or a combination of the two. 
· Most important with all of these activities is to get the students to be the ones who do the pronouncing / speaking!! The teacher should model correct pronunciation and then sit back and let the students do the work.
4. Variation on the Word Tree:
· Practice pronunciation of the words.

· First, do the activity with the ALT pronouncing the words.

· Then have students do the activity in pairs. The JTE and ALT should be monitoring and should re-practice any words that are giving students problems.
· Next, the students will be the ones to lead the ALT to the correct number.

· The JTE writes a number on the blackboard. The students can all see the number but the ALT cannot. 

· The JTE then calls on individual students to give the words leading to the correct number. For maximum student involvement, each student should only give one word and then a new student should be called on.
Music Questions:
· What did you think of the background music? Was it distracting?

My thoughts about using background music during Speaking Activities:

1. Should make students more relaxed. Creates a casual atmosphere and students will hopefully be less self-conscious about being overheard by the teacher or by their peers.

2. Effectively brings the activity to a close. When the music stops students are instantly aware that the activity is finished. A less chaotic ending.

Things to avoid when using music in class:

1. Any songs that are too popular or that have Japanese lyrics. This will distract the students.

2. Too much volume. Music shouldn’t intrude on the activity.
Group Work Instructions / Questions:
1. Assess the activity and determine whether it is Authentic or Restricted. Is it designed to assist with fluency or with accuracy? What sort of Clarification might students need to complete the activity successfully? 

2. Tinker with the activity if you think there are things that need to be expanded, changed, or dropped altogether. As most of these activities are aiming for an Authentic use of language, do you think there are times when Restricting the activity might be of greater benefit for students?

3. Present the activity using the seminar participants as your “students.” 

Notes on Suggested Activities:

· Want to re-think standard or commonly used activities. These are not meant to be the “end-all” Speaking Activity, but rather a way to reshape common activities into more effective Speaking Activities.

· From warm-ups…to…short, 20-30 activities…to…longer, done-over-time activities.

· Most are approached from an Authentic Use viewpoint.

· Tried to include activities for a range of levels (from 1- to 3-nensei).
Three factors which affect language production:

1. Pressure of time will force learners to make use of language that can be readily accessed rather than attempt to create language in real time. 
2. The more students there are involved in a task, the greater the pressure there is on any one student. The likely result is that students will focus on fluency to keep the conversation moving.
“[Language users are] able to draw upon knowledge of the world, or of the immediate context…This enable users to predict meanings, and therefore to reduce the need to focus on form, on grammar and lexis, without compromising the capacity to express or comprehend meanings. In production, incomplete utterances may be sufficient to keep the interaction moving along successfully…Speakers may know that they have not produced impressive language, either for complexity or accuracy, but if they expect that their interlocutors will understand anyway, then to fumble with form would be disruptive to the meanings which underlie a developing conversation (20-21).” 
Warm-ups:

Word Association & Definition Activities
Needs: 
blackboard / whiteboard

Time:
5-10 minutes

Level: 
Any 
Association 1:

· Students sit face to face with a partner. Only one can face the blackboard.

· Teacher writes the target word on the blackboard.

· The student facing the board gives as many English words as necessary until the partner guesses the target word.

For example,

If the target word is “apple,” the student giving the hints might say:

“Fruit.”


OR

“This is a fruit.” 

“Red.”


OR

“This is red.” 

“in Aomori.”

OR

“Many of these grow in Aomori.” 

And so on until their partner guesses “apple.”
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Association 2:
· Students sit face to face with a partner. Only one can face the blackboard.

· Teacher shows a target item (picture, drawing, or actual item) that can only be seen by the student facing the blackboard.

· The student who can see the target item will describe it for one minute. The goal is to say as much as possible without stopping.

· At the end of one minute, the student who was listening must guess what the item is.  

For example,
If the target item is a picture of rice, the student describing the item might say:

“This is a food. It is very popular in Japan. Most Japanese people eat it every day. We use this to make rice balls…” and so on until one minute has passed.

Association 3:

One Sentence Definition



(Level: 3-nensei grammar...Relative Clauses)

· Students sit face to face with a partner. Only one can face the blackboard.

· Teacher puts a list of target words on the board.

· Within a given amount of time (4-5 minutes is good), the student facing the board gives one sentence definitions for as many words as possible using the following pattern:

“This is the person who teaches us English.”




(Target Word: teacher, Mikami-sensei, Brett-sensei)

“This is the place where we study English.”
(Target Word: classroom)

And so on…
· Students can choose from the list freely, the goal being to complete as many words as possible.

· Any of the above Word Association games can be given a competitive edge by grouping students in threes. One student faces the board and two face the student. The two facing the student try to come up with the answer first.
Association 4:


Taboo Game

Needs: 
Taboo cards

Time: 
15 minutes (or longer if you like)

Level: 
Because of the taboo words, works better with higher 



level students

· This is a word association game with the added bonus of team competition. 

· Before class, make 2 sets of identical taboo cards. Each card should have a target word. Each card should also have “taboo” words that students can’t say. 

· Divide the class into two teams. 

· Each team will select one person to go to the front of the classroom. 

· Give each of the students at the front a taboo card (with identical target word). 

· The object of the game is for the students at the front to get their team to say the target word before the other team does. 

· If students use Japanese, gestures, or any of the taboo words they are disqualified. 

· Award a given number of points to the team who guesses the target word first and then rotate students to the front.

Note:
This game can be adapted for 1-nensei or lower level students by eliminating the taboo words and choosing easier target words.
Variations on BINGO

I. Phonics BINGO…Can be played using either letters or words
II. Vocabulary Review BINGO
· For both of the above, make groups of 4-6 students and have them be the ones to call out the words. They can do this by going around the group taking turns. The teacher should only be observing/listening to these activities. Students should be doing ALL of the speaking (and listening).

III. Question BINGO…This variation encourages student speaking through the formation of questions.
How to play:  Give students a bingo sheet similar to the one below. The “answers” on the bingo sheet should pertain to both the JTE and the ALT. Make groups of 4-6 students. Students formulate questions that they think will correspond with the answers on the bingo sheet. They can then raise their hands and ask either the JTE or the ALT a question. If they get the answer they were looking for (that matches the answer on their sheet) they can cross off that square. The object is to make as many bingos as they can within a given amount of time. Although they are scoring as a group, everyone in the group should be expected to ask a question.

A variation might include a bingo sheet with more generalized answers and then students can circulate around the room asking anyone they like.

	Yes, I am.
	I have one.
	September
	6 months
	I like jazz.

	Soccer
	No, I don’t.
	Alaska
	Winter
	Yes, I do.

	I went to Akita
	No, I don’t.
	FREE
	Sendai
	pizza

	Yes, I can.
	I have two. 
	Yes, one dog.
	I like sushi.
	100 yen

	September 11
	No, it wasn’t.
	Interesting
	Yes, it was.
	English


Memory Game
Needs: 
None

Time:
5-10 minutes

Level:
Any, but can be particularly good for 1-nensei when 



introducing new vocabulary
· This is a good activity for warming up and for improving memory.

· Divide class into groups of 5-6 students.
· Choose a theme for the game. For example, with 1-nensei this can be sports, food, school subjects, school clubs, colors, etc.

· Introduce any new vocabulary and grammar as necessary. Ideally, you can pair this with the target grammar in the text book.

Easy Version: 


(Using “I like…” as the target grammar and sports as the topic.)
Students go around in a circle stating the previous students’ favorite 

sports before stating their own. For example, 

Daisuke:
I like soccer.

Megumi:
Daisuke* likes soccer. I like tennis.

Shin:
Daisuke* likes soccer. Megumi* likes tennis. I like hockey.


…

· Instead of using names, you can also practice using the pronouns he / she.

More Challenging Version:


The Shopping Game

The set-up is the same as above except now you will tell the students we are going shopping for our class party and each student must buy something. Each student must buy something that starts with the same letter as the first letter of his/her name.  For example,
     Yoko:

I will buy yoghurt.

     Makie:

Yoko will buy yoghurt. I will buy mushrooms.

     Taku:

Yoko will buy yoghurt. Makie will buy mushrooms. I will buy 




tomatoes.





…

· A competitive element can be added by having all of the groups stand up. When one person in a group makes a mistake, that group must sit down. The last group standing is the winner.
Dialogue Builds
Needs:
Pictures as Prompts



OR, Nothing if Gestures are Used

Time:
10 minutes

Level: 
Any
· Teachers provide prompts in the form of pictures or gestures.

· Students create dialogues based on the prompts. This can be done with the whole class or in pairs.

· For example, look at the pictures below and create a dialogue.

Gestures can be used as well. For example,


JTE: 

[walks in and waves to ALT].


Students:
“Hello.”
/
“Good morning.” etc.


ALT:

[waves back; looks worried].


Students:
“Hello, are you okay?”

JTE:

[Acts very tired / hungry / sleepy / etc.].
Who Am I?

Needs:
Names of Famous People Written on Post-It Notes*

Time:
15 minutes

Level: 
2/3-nensei

· Divide the class into groups of four students.

· Have students janken to decide who will be “it.”
· The remaining group members decide on the name of someone famous and write it on a Post-It Note which is then stuck to the forehead of the person who is “it.” *Or, you can use the Post-It Notes that you prepared before class if you are worried that students will not do the work themselves.

· The person who is “it” must determine who he/she is by asking “yes” or “no” questions. 

· Rotate the students so that everyone has a chance to guess. 

· For a low-level class, you may want to provide some prompts on the blackboard to get them started. For example,
Am I…

a man or a woman?




alive or dead?




a teacher / a singer / an actor etc.




old or young?




etc.

· To make this activity interactive on a larger scale, make one Post-It Note per student and have them walk around the class asking anyone they like.
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Superlatives Q&A Game
Needs:
Superlative Questions written before class

Time:
15-20 minutes

Level: 
2/3-nensei

· Divide the class into groups of 4-5 students.

· Give each group a list of 5-10 superlative questions that you will have written before class.

· If you want to increase the level of difficulty for this activity, you can have each group write their own questions and then exchange the questions amongst the groups.

· Students discuss the questions amongst themselves.

· The winner in each group is the person who has the most “superlative” answers.

For example,
Question #1: 

Who is the oldest?

Noriko: 

My birthday is September 22nd.

Shige:


My birthday is August 4th.

Jun: 


My birthday is April 19th.

Mariko:

My birthday is January 7th. I am the oldest!

Sample Questions:
1. Who is the oldest?

2. Who is the youngest?

3. Who has the largest family?

4. Who has the longest hair?

5. Who has the smallest feet?

6. Who has the dirtiest shoes?

7. Who lives the closest to school?

8. Who has the most CDs?

9. Who is the fastest runner?

10. Who has the most boyfriends/girlfriends?

Pros of this Activity:
· Great activity to review the use of superlatives.

· Great way to introduce new superlative vocabulary.

Cons of this Activity:
· Students have a tendency to read the question in English but then give their answers in Japanese. Careful monitoring can prevent this.
How well do you know your classmate? 

Needs: 
Paper and pens

Time: 
20-30 mins.

Level: 
Any level, but works best with 2/3-nensei

· Divide the class into groups of 5-6 students.

· Choose one student in each group who will be the Target. It is probably best to choose the student with the strongest English but anyone who isn’t overly shy will be fine. You can have the groups choose their own Target if you like.

· Give the students five minutes to find out as much as they can about the targeted student. They will do this by asking as many questions as they can in English. For example, “What is your favorite color?” / “How many people are in your family?” / “Do you have a pet?” etc. The point is for students to gather as much information as they can in the five minute period.

· During the Q&A time, designate one student to be the Reporter. This person will record all of the targeted student’s answers. I usually tell students to think of this as taking a memo. Japanese is fine. One word answers are fine.

· When the five minutes are up, all of the Targets will come to the front of the classroom.  Targets will sit in desks facing the rest of the class.

· Next, the JTE & ALT will ask questions.

· The Targets write their answers on a piece of paper and the groups write what they think their Target’s answer will be on a piece of paper. There should be a time limit set for writing the answers. If students are only writing one word, then one minute is enough. If you want them to write in complete sentences, more time should be given. Groups and Targets will simultaneously reveal their answers.
·  If the group’s answer matches their Target’s answer, then that group scores _X_ number of points. To discourage the Targets from signaling to their groups, I usually have them put their heads down on their desks after they have written their answers.

For example,

ALT/JTE: 

   

 “What is your favorite color?”

Target writes: 


 Blue.  

(Or, My favorite color is blue. if you want them using complete sentences).

· When the answers are revealed, if the Target’s group also wrote Blue, they receive points. If they wrote Red, they receive no points.
Information Gaps

Needs:

Information Gap Sheets

Time: 

15-20 minutes

Level:

Any

Information Gaps are activities where two speakers have different parts of information that together make up a whole. Because they have different information, there is a “gap” between them. This “gap” forces students to communicate in order to complete the whole. 

Examples of Information Gaps:

1. Describe and Draw… Pairs either have two different pictures or two parts 
that together comprise one complete picture.
2. Story-Telling Using Pictures… Each student has a different picture which they must describe to the group. Then together, the group decides the order of the pictures thereby creating a story.

3. Any Pictures or Grids that require additional information.

See, 
Does Yumi Play the Drums?


Who’s Who?

-----------------------------------------------------------------------------------------------------------

(Simple Filler Activity):

Reverse Criss-Cross

Needs: 

None

Time: 

5-10 minutes

Level:

Any
Surely everyone has played the game Criss-Cross before…
To encourage student speaking and a “freer” use of language, change roles and have the students be the ones to ask the questions.  To make it more challenging, you might want to put a limit on the question patterns. For example, students can only ask “Do you like…?” two or three times before that question becomes off-limits. 
Student Self-Introduction Speeches
Needs: 
None in class; student prep before class (homework)

Time: 
10-15 minutes

Level:
Any, but great for 1-nensei
· Before every class, have 4-5 students come to the front and give a short self-introduction speech. 

· The idea is that over time, students will build on the number of sentences they are able to present.

· Students in the class should listen and take notes about the speeches.

· After the speeches, the ALT/JTE should check comprehension by asking questions to the class.

· For increased difficulty, the teacher can assign individual students to be the ones responsible to ask the questions after the speeches.



For example, 

Weeks 1 & 2 might be three sentences:

“My name is Yosuke.”
“I am from Japan.”

“I am 13 years old.”

In weeks 3 & 4, add a sentence or two:

The above again plus…
“I play soccer.”







“My favorite food is sushi.”

And so on…
· This activity can run for about 8 weeks, in which time students should ideally be able to say 8-10 sentences about themselves. If used with 1-nensei, a good time to begin is after the summer holiday because they won’t have enough vocabulary before that time.
Variation on the Above:



Topic Speech
Before class, prepare about a half-dozen different Topic Cards. Any topic that students can reasonably handle is fine. Give each student a Topic Card. For homework or in class, students will prepare a one-minute speech that they will later present to the class. As with the above, 4-5 students can present on any given day. After all of the students have given their speech, you can prepare new Topic Cards and increase the speech time to two minutes, etc. 

· You can also make this a pair work activity for maximum student involvement. 
Diary Conversation

Needs: 
Diary sheet (see below)

Time:
20-25 minutes

Level:
2/3-nensei
· As homework or in class, students fill in the diary sheet in response to a specific question. For example, “What did you do yesterday?”
· Next, students will make pairs and exchange their diary with their partner.

· Students will read their partner’s diary and have five minutes to think of possible questions. Students should be allowed to write down their questions if they want but not read them when the time comes to make a conversation.
· Decide on the order (focus on one student’s diary first) and initiate a conversation. After 3-4 minutes, switch roles and work with the other student’s diary.

·  This activity will become easier for students if repeated over time. 
Blank Diary Sheet:

Name: ______________________


Date: _______________________

Sample Diary Sheet: 


“What did you do yesterday?”
Name: _____Taro Yamada______

Date: ____January 22nd____

After school, I went to Jiro’s house.
We played computer games there.
After that, I went home and ate dinner.
A Sample Conversation might look like this:

Student A:

Good morning, Taro.

Student B:

Good morning, Keisuke.

Student A:

What did you do after school yesterday, Taro?   (Q1

Student B:

I went to Jiro’s house.



        (A1


Student A:

Oh, really? 





       (R1

What did you do there?
         


       (Q2
Student B:

We played computer games.


        (A2
Student A:

That sounds like fun.



        (R2



What did you do after that?


        (Q3
Student B:

I went home and ate dinner.


         (A3
Student A:

What did you eat?

      (Ability to expand)
Student B:

I ate a hamburger and a salad.     (Ability to expand)
  Student A:

Mmm, that sounds good…


          (R3

· It is this ability to expand the conversation that we are ideally striving for as it shows student comprehension. However, I would start simply and only expect students to work with the three sentences as they see them.  As students progress—and if this activity is used with some degree of regularity—I would start to expect more, especially from the 3-nensei. Basically, if students get to the “expand” stage I would consider it a bonus, but certainly not an impossibility.

	Useful Conversational Phrases:

Reactions

That’s good.

Great!



Wonderful!

Oh, really?


Oh, yeah? 


I see.

Oh, no!


That’s too bad.

I’m sorry to hear that.

That sounds good.
That sounds like fun.
Nice!

You’re kidding.

I can’t believe it!

Oh, really!?!

How about you? 

What do you think?

Do you think so?

I think so too.

I agree (with you).

I don’t think so.
Me, too. 


Me, neither.


I didn’t know that.


· This list is far from comprehensive, but as is would be way too much for students to digest.  I would recommend only giving students 3-5 “Reactions” at a time and building on that as you repeat the activity. 
Group Work Instructions / Questions:
4. Choose one activity from those assigned to your group. Assess the activity and determine whether it is designed to assist with fluency or with accuracy. Is it Authentic or Restricted? Would you change this approach? What sort of Clarification might students need to complete the activity successfully? 
5. Tinker with the activity if you think there are things that need to be expanded, changed, or dropped altogether. Most of these activities are targeting fluency, but do you think there are times when Restricting the activity might be of greater benefit for students? If so, please explain why. 
6. Present the activity using the seminar participants as your “students.” 

------------------------------------------------------------------------------------------------------------

NOTES:
