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Warm-Up Activities (Ice Breakers and Team Building activities)
· It’s not a(n) ~! It’s a(n) ~! Object Activity:

Groups are made (lunch groups (smallest), or split class in half or into thirds).  Each group is given an object, for example, a chair.  The chair cannot be used as a chair, but must be used as something else.  Each student must come up with an action using the object, or mime a new use for that object.  The chair is used as a steering wheel by one student.  Then the chair is used as a TV by the next student.  The group must say correctly what the usage is each time (the action/usage (whole sentence), or what the object is (one word)) before the next student can start.  Each student in the group must do something different with the chair, and the group must come up with as many uses as possible.  When the JTE or ALT calls time, the group with the most uses wins.  Any number of objects can be used: a spatula, a pencil case, a remote control, anything in the classroom, etc.

· Scavenger Hunt:

Class divided into lunch groups (4 to 6 students).  Each group must try to find items on their list and must try to complete it before time is up.  Each item they get, gives them a point, and first group to get all gets five points.

Ex: something green, a name tag, Puri kura, a shoe with a red strip, an unused eraser, a pink origami crane, a one yen coin etc.

· Mirror Hands: 

Students stand in pairs facing each other with their hands raised to shoulder height, palms facing outward and as close to their partner’s hands as possible without actually touching.  One student is the leader and begins to move both hands, always keeping the palms facing their partner’s hands.  The partner must try to follow the movements as accurately as possible, as if in a mirror.  Switch.

· Catch the Ball:

Two students on either side of the room mime playing catch with a baseball.  The ball will gradually get heavier and heavier, lighter, bigger, etc. according to the JTE’s or ALT’s directions.

Variation:

· Exchanging Things:

In pairs, one student decides to pass something to their partner.  This can be anything (a cute little kitten, a hot potato, a mushy fruit, a stinky sock, etc. (Give some examples of good objects to pass if they are unsure)).  Their partner must receive the object in the same manner given so they can understand what they are receiving.  They continue passing it back and forth until the partner correctly guesses what it is.  Then they switch and the partner decides what the object is.

· Gibberish Aisatsu:

Students are given a piece of paper with an expression/phrase (below or make up your own) and they mill around and say their expressions in gibberish.  Ex. “Blah blah blah” or “Blah de blah blah”.  They must use the proper intonation for their expression.  When they meet with another student they must each guess the expression based on the intonation.  Once both have guessed, they switch papers and find another partner.  Make sure the students know and understand the phrases/expressions and the proper intonation.


Are you OK?

I can’t believe it!
I’m so mad at you!


No way!

I’m sorry.

Thank you very much.

Two Short Skits Between Onuma and Theresa
(二年生 New Horizons Text, Speaking Plus 5)

Sales Lady:
May I help you?

Judy:

Yes, please.



I’m looking for a sweater.

Sales Lady:
What color are you looking for?

Judy:

Something dark.

Sales Lady:
How about this green one?

Judy:

I like the color.



But it’s too small for me.

Sales Lady:
Shall I show you a bigger one?

Judy:

Yes, please.



Oh, this is nice.  How much is it?

Sales Lady:
It’s 5,000 yen.

Judy:

OK.  I’ll take it.

Please write down your comments or thoughts.  Please keep in mind how intonation, emotions and gestures are used.  What was good?  What was bad?  How do you read the text in your classes?  What would you/do you do differently?  Be prepared to discuss this with your group.
	1st Skit
	

	2nd Skit
	


Group/Class Discussion:

Questions to think about:

1. What are the benefits of using Drama in the Classroom? 

2. What are the negative aspects/impacts of Drama in the Classroom?
(and how do we work against these?)
Textbook Dialogues

· Read and Repeat


(Speaking Plus 2, 一年生 Text)

Man:
Excuse me.  


Which bus goes to City Hall?

Emi:
City Hall?

Man:
Yes.

Emi:
Take Bus No. 3.  It’s over there.

Man:
How long does it take?

Emi:
Oh… about fifteen minutes.

Man:
Thank you.

Emi:
You’re welcome.
· Emotive Reading:

Students get a card with an emotion on it, and in pairs read a passage/the dialogue from the textbook using that emotion.  (For a good list of all the dialogues for all three grades, check out the chart on pg 14-15.)
· Students Change Key Words in Dialogue

A:
Excuse me.  


Which bus goes to        ?

B:
       ?

A:
Yes.

B:
Take Bus No.   .  It’s over there.

A:
How long does it take?

B:
Oh… about         minutes.

A:
Thank you.

B:
You’re welcome.

· Students make their own Dialogue based on Text



(Actually based on an 一年生’s dialogue!)

A:
Excuse me.  


Which bus goes to Heaven?

B:
Heaven?

A:
Yes.

B:
Hmm, take Bus No. 5,769.  It’s way over there.

A:
How long does it take?

B:
Oh… about three hundred and twenty-four years.

A:
And which bus goes to Hell?

B:
Hell?

A:
Yes.

B:
Take Bus No. 666.  It’s right here.

A:
How long does it take?

B:
Er… about two seconds.

A:
Ah, thank you.

B:
You’re welcome.

Eventually your students will be able to make their own skits or dialogues, especially if they have practice with changing the dialogues in the textbook like the one above.  This may only be a goal for 三年生 or Sentaku, depending on your students’ level.  They should be given an idea for what to write a skit about i.e. a bad day at school, finding money on the street, at a restaurant, out shopping, boyfriend/girlfriend trouble, etc.  They do not have to use these ideas, but these ideas may help them make their own.  The students writing their own skit would be a major goal of using drama in the classroom, but it doesn’t have to be your goal.
Grammar Points and Vocabulary

· Use Drama to explain a grammar point and sometimes even vocabulary 

(This doesn’t work for every grammar point, but some are perfect for drama.)


Ex:

Onuma:

Where’s my pen?


Theresa:
It’s on the desk.  




It’s under/in/by the desk.

Ex:


Onuma:

When I got up this morning, it was eight o’clock.

Theresa:
Oh no!  That’s late!

Onuma:

Yeah.  I didn’t have time to eat breakfast.  
(A grammar point is usually given and then followed immediately after with a Japanese explanation.)

Instead, use props, gestures and emotion to introduce the new grammar point.  Make a skit/dialogue in which the ALT and JTE use the grammar point.  The point of using drama on grammar points and vocabulary is so that students can be given time to think about the English and perhaps translate it for themselves before the JTE does.  This helps to keep the English in their minds longer and the gestures and emotion will help them remember.  Eventually give the Japanese for the slower students.
Activities outside of the Textbook

· Getting Emotional:

Have 6-9 different sentences with different emotions attached to the end of them.  Have these printed on slips of paper and each student gets one and pairs up.  The main point is to practice the emotion whether it fits with the sentence or not.  To decide who goes first, the students Janken.  Each student must perform their emotion/sentence until their partner correctly guesses their emotion.  After both have guessed correctly, they switch pieces of paper and continue until time is called.  
· Variation (simpler form):

Use one sentence such as “This is it!” and use the emotion given on a piece of paper.  When both students have guessed the right emotion, they switch papers and pair with another person.

· Emotions: excited, bored, nervous, flirtatious（軽薄な）, angry, scared, shocked, accusing（非難するような）, ashamed, cocky（自信過剰の）, sad, mysterious, 　　relieved（安心した）, sly（ずるい）, happy, tired, sleepy, shy, suspicious（疑い深い）, uninterested.  (Try not to use too many emotions at one time. 6-9 is a good number to start with.)
	excited
	Mickey Mouse is dead.  
	shocked
	This is a big room.

	bored
	What is that?
	accusing
	I like Natto.

	nervous
	I won the lottery（宝くじ）.
	ashamed
	This is beautiful.

	flirtatious
	You shouldn’t say that.
	cocky
	Where is the cat?

	angry
	Mickey Mouse is dead.  
	sad
	This is a big room.

	scared
	What is that?
	mysterious
	I like Natto.

	shocked
	I won the lottery（宝くじ）.
	relieved
	This is beautiful.

	accusing
	You shouldn’t say that.
	sly
	Where is the cat?

	ashamed
	Mickey Mouse is dead.  
	excited
	This is a big room.

	cocky
	What is that?
	bored
	I like Natto.

	sad
	I won the lottery（宝くじ）.
	nervous
	This is beautiful.

	mysterious
	You shouldn’t say that.
	flirtatious
	Where is the cat?

	relieved
	Mickey Mouse is dead.  
	angry
	This is a big room.

	sly
	What is that?
	scared
	I like Natto.

	excited
	I won the lottery（宝くじ）.
	shocked
	This is beautiful.

	bored
	You shouldn’t say that.
	accusing
	Where is the cat?

	nervous
	Mickey Mouse is dead.  
	ashamed
	This is a big room.

	flirtatious
	What is that?
	cocky
	I like Natto.

	angry
	I won the lottery（宝くじ）.
	sad
	This is beautiful.

	scared
	You shouldn’t say that.
	mysterious
	Where is the cat?


· Short Emotional Skits:

Give the students a very ambiguous dialogue that they are to take and make into a skit.  They can do this by changing the intonation and emotion for the lines.  A variation on this would be to do just one emotion, and the students try to guess the correct emotions.  Can be done as a class or in small groups.

Examples:

1.
A: Are you mad at me?
2.
A: Hello.

B: No.




B: Goodbye.


3.
A: Yes.



4.
A: Hey you.



B: No.




B: Me.



A: Yes.




A: Yeah you. What are you doing?



B: No.




B: Nothing.



A: Yes.



B: No.


5.
A: Oh my God.


6.
A: Look at that.



B: Wow.



B: What?



A: I can’t believe it.


A: That.



B: Me neither.



B: Oh.


7.
A: I got you a hamburger.
8.
A: What time shall we meet?



B: A hamburger?


B: Let’s meet at midnight.



A: Yeah, a hamburger.


A: Your place or mine?



B: Thanks.



B: Yours.

· Charades:

Split class in half (this way the JTE and ALT can monitor each group and perhaps help the shyer students with the mime), having each student perform the action/gesture to convey the meaning of the sentence, while their group guesses the sentence.  After the correct sentence has been guessed, the next student in the group can then perform.

The easiest way to start is by having the students already know the sentence form they have to use. This way it can be used for any grammar point that uses a type of action or statement.  Past, Present and Future tense can then be used.  




i.e. 
I like ~ 

I don’t ~





I play ~

I eat ~ 





I do ~


I drink ~

Variations:

· Emotion Charades:

Use Charades and add an emotion to the mix. The student has to guess not only the sentence, but the emotion as well.  The emotions would be on different cards in a separate container from the cards containing the actions/gestures.



i.e.
Playing Baseball ~ Happy




Eating Natto ~ Angry

· Group Charades:

Make it group oriented (lunch groups) so more students are involved.  The first student in the group goes to the ALT or JTE for the sentence and then they go back to their group and perform the sentence.  Once the group guesses the sentence correctly, they write the sentence down and the next student goes to the JTE or ALT with the sentence.  If the sentence is grammatically incorrect or the spelling is wrong, they must go back and fix the sentence.  Once correct, they are shown the next sentence and they are the next ones to perform in front of their group.  This continues until time is up, or a group finishes all the sentences.

· What am I doing?:

Students work in pairs.  Each student is given a card with a scenario/phrase/word on it.  They take turns to mime their phrase to their partner, and it’s their partner’s job to interpret the mime as accurately as possible.

Variation: Lunch Groups (4 or 5 students) are given a card like above and work together to come up with a mime.  Then, one person from each group goes to another group to mime their action for the other groups to guess.  After the group has guessed (or time runs out (2 mins or less is a good time period)), the person then mimes their activity to another group.  If the group guesses correctly, they get a point, if they don’t guess correctly in time, they don’t get a point.

Gestures:  
	yes
	nod head up and down
	はい

	no
	shake head side to side
	いいえ

	come here
	beckon with finger
	こっちへ来て

	go away
	move back of hand outward
	あっちにいって

	stop!
	hold hand up with palm outward
	やめて・とめて

	Okay
	make circle with index and thumb
	O.K.

	money
	rub thumb and fingers together
	おかね

	I don’t know
	shrug shoulders
	わかりません

	I can’t hear
	cup hand around ear
	きこえない

	be quiet!
	raise one finger in front of lips
	しずかに

	shame shame!
	shake index finger
	はじをしりなさい

	I hope so/ Good luck
	cross index and middle finger
	がんばって

	what a relief!
	wipe forehead with back of hand
	ほっ（としたよ）

	disappointment
	snap fingers diagonally while dropping arm
	ちぇっ！

	just a minute
	raise index finger
	ちょっとまって

	I’m waiting
	drum fingers on table
	じれったい

	me?
	point to chest
	私？

	I’m bored
	raise open hand to mouth and yawn
	つまらない

	I’m embarrassed
	raise hand to forehead and look down
	はずかしいです

	not good
	thumbs down
	だめ


· Train Platform Messages: (Sort of a charades variation.)
One person on either of side of the room has an important message (JTE or ALT gives them a card with a phrase or word), which they must gesture (no mouthing) to their partner.  Their partner must guess.  Once guessed correctly, the other student then gestures their message.

· What are you doing?:

Split the class in half or into thirds and have them form into a circle.  The 1st student begins miming a simple action (riding a bike).  The 2nd student asks, “What are you doing?”  The 1st student miming then answers with an answer that is different from what they are miming (eating ice cream).  The 2nd student starts miming this action (eating ice cream).  The next student in line asks, and so on.

· Translation Gestures:

Students (in lunch groups) are shown a card with a Japanese word or phrase on it, and the first group to raise their hands must explain the word or phrase using English (not saying the actual word or phrase) and gestures.  The ALT then guesses the word or phrase in English.  If the ALT doesn’t get it right, the other groups have a chance to use English and gestures.  Whichever group helps the ALT get the word or phrase correct, gets a point.  (If the students know the vocabulary or grammar in English, then the activity can go by pretty fast, so have a large number of cards ready.  If you want to make it fair, so everyone can try, go in group order.)

Storytelling

(Can be part of the textbook or easy short stories.)

JTE/ALT/students act out a story with a few words said between them.  The students watch/listen to the story and ‘fill in the blanks’ or write the whole story down in English (or parts that they remember).  They can be in their lunch groups and can talk about it.  Start with a very simple story (perhaps only a few lines at first (using obvious actions/gestures)) and build up.
· Storytelling With Sound Effects:

Tell a story (JTE, ALT or student narration), and at certain points have all the students make the sound effects that should go along with it.  Below is an example of this.  This can be used with any descriptive type of story.
Yuka’s Night to Remember

Yuka is alone in the house.  Outside she hears the wind blow through the trees (hooing noises).  Rain begins to fall (patting of fingertips on the desks).  It starts to fall harder.  There is a loud crash of thunder (thunder noise).  There is some more thunder in the distance (softer thunder noise).  Suddenly, there is a scratching at the door (light tough of fingernails scratching on desks).  Maybe it is a lion (roaring).  Maybe it is a mouse (squeaking).  She is scared.  She turns on the radio to drown out the scratching.  The radio is playing a song (singing, it doesn’t have to be a particular tune).  She turns it low (the singing softens), high (it becomes very loud), off (it stops).  At the door, the scratching continues (scratching). She opens the door slowly (creaking).  She lets out a gasp (let out a gasp).  Her dog Puddles comes in and barks (bark), jumps up, and gives her a big kiss (kissing sound).
Story with Students as Props (Textbook Stories and Narrated Skits)
Example 一年生 The Hungry Lion (Refer to the chart on pg 14-15 for other stories )

Students should already know the stories and should be finished going over them in class before these are ‘acted’ out.  After all the pages are learned and the students are confident in reading the story, they can then act out the story as props.  As the story is read, either by the JTE, ALT, Student Narrator of the group, or each student as a prop reads their own lines, they perform the story.  Any short story will work for this, though if a real performance is wanted, this may be Sentaku only (as this might take time).  Each group of students can either act in front of the class, or they can be filmed by the JTE/ALT and all the videos can be viewed later as a sort of special class where the students are allowed to grade themselves and their peers.  This can also be used to show the students’ progression in English, if the JTE/ALT keeps up with it, going from 一年生 to 三年生, by keeping the videos of each skit done by the students.  (Use this as a way to end the 三年生 year, by showing them the videos they did as 　　一年生,　二年生and三年生.
· Ex.  The Hungry Lion (Props)  




Lion




Food (Big Dinner)




Trees (Forest) (two students)




Grass




Rabbit



Deer

One day a hungry lion slowly came out of the forest.  He wanted some food.  He sat on the grass and looked around.  He waited for a long time.  The lion saw a rabbit under a tree.  He ran after the rabbit.  Just then, a deer ran in front of the lion.  The lion wanted a big dinner, so he ran after the deer.  The deer ran away very quickly.  The rabbit ran away, too.  So the hungry lion got nothing.  Sometimes we are like this lion.

This story would only need about eight people, seven students being the props, and one being the narrator.  (It can be adjusted to allow more or fewer students depending on class size.)  
Dialogues and Parts of the Text Where Drama Can Be Used

(Anywhere in the textbook where there are dialogues, especially Speaking Plus pages)
	New Horizon

Textbooks
	Dialogues
	Text
	Stories

	一年生
	Unit 1 Part 1-3
	
	

	
	Unit 2 Part 1 & 2
	
	

	
	Unit 3 Part 2 & 3
	
	

	
	Unit 4 Part 1-3
	
	

	
	Speaking Plus 1
	
	

	
	Unit 5 Part 1-3
	
	

	
	Unit 6 Part 2
	
	

	
	Speaking Plus 2
	
	

	
	Unit 7 Part 1-3
	
	

	
	Unit 8 Part 1-3
	
	

	
	Unit 9 Part 2 & 3
	
	

	
	Speaking Plus 3
	
	

	
	Unit 10 Part 2 & 3
	
	

	
	Speaking Plus 4
	
	

	
	Unit 11 Part 3
	
	

	
	
	
	The Hungry Lion

	
	
	
	Dream Catcher

	二年生
	What am I? pg 3
	
	

	
	Unit 1 Dialog
	Unit 1 Starting Out
	

	
	Unit 2 Dialog
	Unit 2 Reading for Communication
	

	
	Speaking Plus 1
	
	

	
	Unit 3 Dialog
	
	

	
	
	
	A Magic Box

	
	Unit 4 Dialog
	Unit 4 Reading for Communication
	

	
	Speaking Plus 2
	
	

	
	Unit 5 Dialog
	Unit 5 Starting out and 

Reading for Communication
	

	
	Speaking Plus 3
	
	

	
	Unit 6 Dialog
	Unit 6 Starting Out and 

Reading for Communication
	

	
	Speaking Plus 4
	
	

	
	
	
	Try to Be the Only One

	
	Unit 7 Dialog
	
	

	
	Speaking Plus 5
	
	

	
	
	
	Can Anyone Hear Me?

	
	
	
	Chris and the Puppets

	三年生
	Find the Differences pg 3
	
	

	
	Unit 1 Dialog
	
	

	
	Unit 2 Dialog
	
	

	
	Unit 3 Dialog
	Unit 3 Reading for Communication
	

	
	Speaking Plus 1
	
	

	
	
	
	A Mother’s Lullaby

	
	Speaking Plus 2
	
	

	
	Unit 4 Dialog
	Unit 4 Reading for Communication
	

	
	Speaking Plus 3
	
	

	
	Unit 5 Dialog
	Unit 5 Reading for Communication
	

	
	Unit 6 Dialog
	
	

	
	Speaking Plus 4
	
	

	
	
	
	Family Rules

	
	
	
	The Fall of Freddie the Leaf
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