	Role play
	Challenge
	Notes

	You can’t move. You can speak.  

This is your word.
two      
	· physical

· visual deficit

· auditory deficit

· memory deficit


	

	You can’t speak.  You can point and gesture but you can’t say anything.  

This is your word.
for
	
	

	This is your word.

fretakabs
	
	

	You can’t be quiet. You don’t want to sit down. You can only say, “Let’s go!”

This is your word.
I
	· attention deficit

· learning disability

· behavior deficit
	

	You don’t like the person next to you.  You can go to the other side of the room, hit, scream, throw things, anything to show your dislike.

This is your word.
hamburgers
	· behavior deficit
	

	Everyone has one word written on their paper.  You must, as a group, put the words together to form a sentence.  When you finish everyone must stand up in the order of the sentence.

This is your word.
ate
	(Teacher)

· lack of time

· dealing w/ different  abilities

· lack of resources

· proper diagnosis unknown

· frustration


	

	I ate two hamburgers for breakfast.


WARM - UP ACTIVITY

TIPS FOR SUCCESS
· create safe environment
minimize transitions

be organized

be consistent 
establish routine

explain the schedule

set goals

distractions and sensory stimulus to a minimum

avoid high anxiety situations

· verbal and visual cues

use as reminders

to gain attention

to give instructions

as a way to communicate with students

· communication is a priority

· behavior modification

develop consistent behavior expectations

correct bad behavior and acknowledge acceptable behavior

provide a cool off area

set limits/ boundaries

establish consequences

provide incentives/ reinforcement

role playing
· teach in concrete terms


use multiple medias to covey a message
use visually stimulating materials

speak slowly and repeat

always use the same phrase


be aware of your students’ abilities


help students self correct mistakes


ask probing questions

· be positive and encouraging

be aware of your body language

avoid power struggles

understand students’ strengths and weaknesses, likes and dislikes

react appropriately to mood swings

· don’t deny a student’s specific way of doing things

AUTISM

Autistic children have impaired social and communication development, as well as thought, attention, and perception.  This is the student who will move rhythmically when no structure is present or if they have nothing to occupy them.

· difficulties in establishing relationships with others

· delayed or abnormal language development

· a limited range of interests.  

· repetitive activities are preferred.  

· sensitive to stimuli

· very good at comprehending visual information

· sometimes experience panic attacks 

DOWN’S SYNDROME

· have difficulty learning and take a long time to complete tasks requiring mental activity

· have difficulty understanding others and expressing themselves

· can be very cheerful and comfortable with other people.  but some students have difficulty interacting

· have low confidence

· have a specific way of doing things.  sometimes have difficulty accepting advice or encouragement from other people

LEARNING DISORDERS
“It has come to be recognized that in an average group of students 5-6% of them will have some from of ADHD or LD.”  *Shintaro Hara.  Tsurugaya Special Needs School.
Visual Deficits

· letter reversals, b for d, p for q

· letter and or number inversions: m for w, p for b etc.

· finds reasons not to read, says he/she's tired

· complains that their eyes hurt

· doesn't copy questions or passages correctly

· re-reads and skips lines

· loses the spot where he/she was reading

· makes sequencing errors, will say “on” for “no”, “saw” for “was”
· these children often erase things constantly

Visual motor deficits:

· rarely leaves enough spaces between words and letters are often jumbled together

· letters are often hard to determine, they're written in a clumsy fashion

· difficulty coloring between the lines


· difficulty with fine motor chores like cutting, gluing, holding pencils and crayons properly.

Auditory Deficits

· difficulty articulating
· understand only when information is repeated or spoken slowly
· often doesn't distinguish differences between sounds
· isn't able to distinguish where the sound is coming from
· doesn't follow directions or instructions 
· doesn’t benefit overly from oral instruction
· often avoids participating
· can't remember information that was presented orally
· confuses similar sounds
· performs poorly in most listening activities
Spatial And Body Awareness Deficits
· easily lost or confused about directions even when the surroundings are familiar
· confuses up and down with right and left, exhibits directionality problems
· written work exhibits weak spacing of letters and words with some directionality issues
· has great difficulty when columns or graphs are needed in arithmetic
· exhibits some clumsy tendencies
· directionality concepts are initially quite difficult to learn, over, on, beside, under etc
Conceptual Deficits

· doesn't make connections in similar learning concepts
· has difficulty comparing things or classifying and sorting items according to a specific criteria
· time concepts present difficulty, before, after, tomorrow, last week etc.
· often doesn't get jokes or ideas in humorous situations
· creativity and imagination is usually limited
· often slow to respond
· difficult time predicting what may happen next, or answering comprehension type questions
· comments are often off track
· difficulty thinking in a logical or sequential manner
· difficulty with number concepts
· often requires a great deal of clarification and one to one support
Memory Deficits

· often doesn't remember what was seen, heard or shown.
· has difficulty with remembering sequences in directions or instructions.
· often forgets the pronunciation of frequently used words, spelling is weak.
· sight vocabulary is weak and reading is often slow to develop.
· difficulty with items that need to be memorized - facts, speeches, rhymes etc.
· often appears forgetful.
· expressive and receptive language is weak.
· rarely uses appropriate nouns, refers to “that thing” or “you know”
· often repeats the same errors
Behavior Deficits
· has good and bad days 
· struggles to sit still.
· doesn't always consider consequences before acting - impulsive.
· often has a short fuse or low frustration level
· difficulty finishing assignments
· easily distracted
· can be fidgety and often needs to tap fingers, feet, twiddle pencils
· mind wanders a lot
· can exhibit negativistic or oppositional behavior
· doesn't follow rules and makes fun of others
· difficult time minding his/her own business
· often is disorganized, loses things etc.
· disruptive
· appears pre-occupied
· speaks out
· aggressive, bullies
· dishonest, places blame
· low self esteem
· unable to work in groups
· self injurious
· no regard for personal space
· manipulative
“looking at the Learning Disability is too limiting, we need to look at the profile of strengths and weaknesses.”









Levine   www.nads.org
EVALUATION




STUDENT
· How old is my student? 

· respect
· How old is my student emotionally? mentally?

· plan lessons appropriately

· What are my students’ strengths and weaknesses?

· focus on strengths

· slowly build on weaknesses

· avoid frustration

· challenge the student 

· What is his/her mood?

· how does this affect the class?
· how does the student react?
· how can we deal with the moods?
· don’t take it personally
· What are my students likes and dislikes?

· use likes to gain the students interest

· avoid outbursts 
· rewards
· What is my goal with this student?

· set individual goals and limits
· students won’t excel at the same rate

· use token economy system
TYPICAL DEVELOPMENT OF CHILDREN  www.dbpeds.org

	Age
	Skills needed to be learned

	Infant (0-12 months)
	self soothing

	Toddler (1-3years)
	self calming

good sleep habits

good mealtime habits

independent play

sharing

separations

waiting to talk

	Preschooler (3-5 years)
	playing games

anger management

restaurant

grocery store

table manners

 preacademics

	School Age (5 years ~)
	problem solving


STUDENT EVALUATION AT TSURUGAYA SPECIAL NEEDS SCHOOL
Level A: 

These students can work at regular jobs after graduation.  Their study program is designed to teach them the skills they should know in order to obtain a job.  According to the Tanaka Benny intellectual test, these students score within the intellectual levels of “normal” 4th-6th graders.  

They can go to school by themselves and accomplish most of their own daily activities. Some of them do not have good relations with their parents and some do.  It is hard for the students to succeed at the same pace as their “normal” peers.  This feeling really discourages them.  

When preparing a lesson for level A student’s one can plan something a little difficult for 1 hour at most but use breaks because the students’ attention span is short.  

Level B:  

These students can work at a shisetsu, special institution, and a few at regular jobs.  Their study program is designed at teaching them good manners. According to the Tanaka Benny intellectual test, Level B students score within the intellectual levels of “normal” 1st to 3rd graders.   

Some of them can go to school independently, speak what they are thinking, and read and write in short Japanese sentences.  They have a general idea of time, such as what they are doing now, their past and what they will do in the future.

If a level B student is autistic most of these students don not like to communicate with many people.  They must stick to their pre-planned every day routine.  If something is to change out of that routine they tend to panic.

Prepare easy lessons that do not extend over and hour and include breaks.

Level C:  

These students may be able to work at a shisetsu.  Their study program is designed to teach them how to communicate with others, when to work and when to play, practice their hobbies, and accomplishing daily work by themselves.  According to the Tanaka Benny test these students score within the intellectual levels of “normal” 0-5 year old children.

They understand only some Japanese words and usually like to follow a scheduled plan each day.  They tend to reject anything out of their usual schedule and reactive nervously to changes.  Since these students will never live independently they need to learn the skills to communicate with various types of people.  Their learning programs should be designed to teach them how to communicate with others and how to do as many things by themselves as possible. At first it is important that the teachers communicate with the students to let them recognize that their teachers are their supporters.  Prepare only very simple activities for level C.  
Start out your lessons easy but as the year goes make the lessons a little longer and a bit more difficult.

Naomi Sato and Adrianna Jenkins.  Tsurugaya Yogo Gakko.  2004 Mid Year Conference Presentation.
ACTIVITY
“select practices that fit the content, are age appropriate, and gain the cooperation of the child.”



Eric Digests.
· fun

· clear goals
· use different parts of the brain

· appropriate level
· challenge the students

· easy to explain

· minimal transitions

· realia

· easy to adapt
· simple is best

SELF
· Did I speak too fast?

· Did I use too much/enough English and/or Japanese?

· Did I encourage/reprimand the students appropriately?

· Was I positive?

· Was I patient?

· Was I having fun?

· Was I organized?

· What is my purpose?
“sometimes it is not a matter of repetition but of doing it a different way”  www.nads.org
MAKING PROGRESS

          DIFFICULT
EASY
· Kanji puzzle
· Chopsticks
· Marker
· Shaving cream
· Paper and pen
· Play dough
1.  Explain your activity.

2.  Rate your activity, 1-6.

3.  Why?  What was good and bad?

           LEARNING PYRAMID




HOW TO APPLY

1.  Determine your students’ level
2.  Set goals
3.  Gradually challenge the students.
4.  Be flexible
Use this method to create a strong basic foundation which you can build upon over time.
learning takes time.  don’t become frustrated if you don’t see immediate results.
SETTING GOALS
	Date
	Activities
	Goal

	10/5
	Head, shoulders, knees…. song
Body trace

Karuta
	introduce body parts

	10/12
	Doctor, doctor!
Pin the ‘nose’ on the face


	review body parts
teach parts of the face 

	10/19
	Head, shoulders, knees ….song

Face drawing
	review body parts and face parts

	10/26
	Students draw face on pumpkin.
Make Jack-o-Lantern.

Halloween story
	have fun

teach culture

	next lesson
	?
	How many~?

animals and body parts


DAILY
	time
	activity
	goals

	5 min
7 min

10 min

10 min

5 min

7min
	Warm up
   Musical chairs

Body trace poster
   Review and repeat vocabulary

Karuta
Face drawing

   Students make pairs and draw portraits without looking at the paper.

Laugh at pictures and review words
Story
	have fun
teach body parts
Aki chan not to go into the corner and kick the wall.

Ryosuke not to rock in his seat.

Mi chan to laugh.






RECOMMENDATIONS

BOOKS

Eric Carle

Brown Bear, Brown Bear, What do you see?
The Very Hungry Caterpillar.


Norman Bridwell
Clifford’s Christmas.
All Aboard Reading
Is that you, Santa?


Margaret A. Harelius

Robert Munsch
Stephanie’s Ponytail.

MUSIC

Joe Scruggs

Wee Sing


Children’s Songs and Fingerplays

I’m a little teapot

Itsy bitsy spider

Twinkle Twinkle Little Star
RESOURCES

www.246.ne,jp/~kanald/english.html
“A Comparative Study of Learning Disabled Children in the United States and Japan, 1998.”

“Research on Teaching Methods and Social Skills of the Children with Learning Disabilities, 2000.”

www.dbpeds.org
“Attention Deficits: What Teachers Should Know.”  Eric Digests.

www.tokyowithkids.com
www.fln.vcu.edu/ld/ld.html
www.deaflibrary.org
www.ucpa.org/text/hstory/index
http://specialed.about.com/cs/learningdisabled/a/ld.htm

Learning Disabilities.  Sue Watson
www.sendai-c.ed.jp/~tsuruyou/
Tsurugaya Special Needs School

“はじめての手話”Hajimete no Shuwa  by Harumi Kimura and Yashuhiro Ichida

Pivotal Response Intervention Model

by  Lisa Benaron MD 

Description

Information on Pivotal Response Training for Children with Autism.

The Pivotal Response Intervention Model for children with Autism was developed primarily by Drs. Bob and Lynn Koegel at the University of California at Santa Barbara (UCSB). Dr. Bob Koegel trained under Dr. Ivar Lovaas at UCLA, where he received his Ph.D. in Developmental and Clinical psychology. Dr. Lynn Kern Koegel trained in psychology and as a speech and language pathologist (CCC-SLP). 

Their early efforts to sort out the characteristics of effective intervention techniques for autistic children is summarized in their excellent book, Teaching Children with Autism: Strategies for Initiating Positive Interactions and Improving Learning Opportunities.  Based on these experimentally documented effective intervention techniques, the Pivotal Response intervention model (also known as “Pivotal Response Training” or PRT) was developed. The underlying observation which led to the development of the Pivotal Response intervention model is that there are some skills which are "pivotal” for an individual to function. Addressing a pivotal area of deficit results in gains by the child in areas that were not directly targeted by the initial intervention. The Koegel’s define pivotal areas as “areas that are central to wide areas of functioning such that improvements will occur across a large number of behaviors.”  Intervening in a pivotal area produces “large collateral improvements in other areas” (1999a). 

Based on their observation of improvement in these collateral areas, they have defined several pivotal areas as potential focal points for intervention including responsivity to multiple cues, motivation to initiate and respond appropriately to social and environmental stimuli and self-direction of behavior including self-management and self-initiations of behavior. A full review of these pivotal areas can be found in the first of a two-part article published by the Koegel’s in 1999 (1999a).   Two pivotal areas will be addressed further in this review: motivation and child initiations.  

Child Motivation

As used by the Koegel’s, “motivation” is assessed by  “observable characteristics of a child’s responding”.  An improvement in motivation is defined as “an increase in responsiveness to social and environmental stimuli”.  Characteristics which indicate higher motivation include increases in the number of responses a child makes to teaching stimuli, decreases in response latency and changes in affect such as interest, enthusiasm or happiness. An early study by R. L. Koegel, O’Dell and Koegel (1987) showed that interventions designed to improve the rate and accuracy of responding  (i.e., child choice, frequent task variation, reinforcing the child’s attempts to comply and incorporating turn-taking,) were also effective in producing generalized and spontaneous verbal language acquisitions in nonverbal children, both in the clinic setting and in the natural environment. In contrast, when language intervention sessions were conducted without the motivational variables, gains in language were considerably reduced. This observation led to inclusion of proven motivational techniques as the central core of all pivotal response interventions. The key motivational variables utilized in Pivotal Response intervention are child-choice, use of natural reinforcers and reinforcement of attempts.

Child-Choice:  “Child choice” refers to designing interventions around materials or topics for which the child expresses a preference. This can be accomplished by allowing the child to select stimulus materials from a pool of potential candidates or by selecting a known preferred object to teach a desired skill (i.e., using candy wrapped in colored wrappers to teach colors rather than color flash cards). Efforts are made to incorporate child-choice into routine activities (i.e., selecting which shirt to wear or which food to eat).

Natural Reinforcers: In the Pivotal Response intervention model, the planned reward for the child is something that flows naturally from the child’s actions or verbalization. This contrasts sharply with arbitrary reinforcers (i.e., M&Ms), which are used extensively in the Lovaas-type Discrete Trial Training format.  Koegel and Williams (1980) found that children rapidly acquired tasks only if the reinforcer was directly related to the task in a logical way. This principal was demonstrated in an experiment that consisted of teaching the skill of opening a clear glass bottle. If there was candy in the bottle, the child rapidly acquired the skills needed to open the bottle. If the child was asked to open the lid of an empty container with the contingent reinforcer being a food reward given at the successful completion of the task, the child did not comply with the request. The children showed rapid acquisition only when the target behavior was a direct part of the chain leading to the reinforcer. Translated to the naturalistic environment, a child could be asked to say “Root Beer” in order to obtain a soda, or “out” to get out of the car upon arriving at a destination. The reinforcers (Root Beer or getting out of the car) are both direct consequences of the child’s verbalization. 

Reinforcement of Attempts: Early models of applied behavior analysis introduced as intervention for autistic individuals required the child to perform the desired activity in a closely proscribed manner. Rewards were not given if the child failed to produce the exact behavior required. PRT provides reinforcement whenever the child makes any unambiguous attempt to produce the desired behavior (referred to as “loose shaping criteria). Less restrictive reinforcement criteria may decrease the “learned helplessness” response that some researchers believe cause autistic individuals to stop trying to respond to requests or prompts. 

Child Initiations

The language characteristics of autistic children often include low-levels or complete absence of question-asking, apparent low levels of curiosity and the use of language to obtain desired objects but not to initiate conversation. Typically developing children, in contrast, use questions frequently to initiate social interaction and provide opportunities for language enrichment. Lynn Kern Koegel (1998) demonstrated that autistic children could be taught to ask a simple question (“What’s that?”). The children were able to generalize the question to other appropriate circumstances.  Similarly, the question, “What happened?” was associated with increased ability to learn verbs and increased mean length of utterances. Other techniques to increase self-initiations include utilizing additional “Wh” questions and learning to ask for help. An interesting finding was that naïve observers do not judge children as being pragmatically appropriate if they do not show initiations during unstructured interactions. This suggests that question asking is crucial for social interactions.

ACTIVITIES

KEY


(listening




A  level of 4-6th graders (pg 7)

(speaking




B  level of 1st – 3rd graders (pg 7)

(moving, large motor skills

C  level of 1-5 year olds (pg 7)

(quiet time, thinking




             (writing, fine motor skills
((
MEMORY 


prep:  Cards.  2 of each (The cards can be of anything: animals, numbers, colors, whatever you are studying at that time.)  

rules:  Place all the cards, face down, onto the table.    The first student turns over one card.  As a group everyone says the name.  (If it is a picture of a cat then the students say, “cat.”)  The student must then try to find the other cat.  The same student turns over one more card.  If the student makes a pair (if it is the same card) then they keep the cards and get one more turn.  If not then, it is the next student’s turn.  This continues until they are no cards left.  The student with the most pairs is the champion.  Reward accordingly.

A  Students have to match picture with word.


B  Students can match mother(animal) and baby(animal)



opposites, big and small


C  Students match picture with picture.


Categories: sports, food, animals


((
GO FISH


prep:  cards. 4 of each (If you are practicing numbers you can use a deck of cards(jack = 11, queen = 12, king = 13), but you can make cards using anything.)  52 cards is a good number, less is ok if there are fewer students, and more can take too long.


rules:  Shuffle the cards.  Deal 5 cards to each student.  The object is to get all four of the same card.  The game continues until someone runs out of cards.  One student begins by asking another student, “Do you have a ~?”  If the other student does then they say, “Yes,” and gives the card(s).  If no then they say, “Go Fish!”  And the person who asked has to take a card from the center pile.  (Vary dialogue according to students’ level.)

A  Keiko, do you have a ~?



No, I don’t. Go Fish! / Yes, I do.  Here you are.


B  Keiko, do you have a ~?



No!  Go Fish! / Yes.


C 
Keiko!  ~?



No!  Go Fish! / Yes.

((
ROLL THE DICE


prep:  two large, soft, fuzzy dice  (available at 100yen stores)  
covers for the dice (if needed)

rules:  Each dice is different, one colors and one numbers.  The students roll the die.  If one dice lands on “red” and the other on “6” then the students have to find “6 red” objects in the room.  You can prepare the room by sticking pictures on the walls.  The students can help, the have fun hiding the pictures.  This game is wonderful and can be used in many ways.  Make sure that they students say the words that were rolled; they can sometimes get too excited about finding the pictures and forget to.

A  Match words.  Adjectives and nouns, the students roll the die then have to find a picture of a blue shirt.  

Subject and verb.  Boy and ran, the students then have to say a sentence, The boy ran.  


B  Match pictures.  Colors and shapes.  Animals and numbers.

C  Practice actions.  Number and action.  6 and jump, the students must jump 6 times.

(((
HOT POTATO


prep:  music
ball

chairs


rules:  Students sit or stand in a circle.  When the music starts the students pass the ball around the circle. When the music stops the person with the ball is out.  Instead of the person being out you can have them stand up and speak.  (If students can’t move use an imaginary ball.  Students move the ball by saying the student’s name they want to throw it to.)
A  Show them a picture.   The student has to say, “It’s a ~.” Can be used to practice any grammar point.


B  Students have to say, “My name is ~.”


C  Play as is. 
(

BODY TRACE


prep:  marker 
huge sheet of paper


rules:  Have one student lay on the piece of paper.  Let the other students trace the outline of the body.  Then, let the students fill in the body parts, eyes, nose, mouth, ears and clothes.  After they finish use this poster for any variety of  games(karuta, pin the ~ on the body, darts!). 

(((
DOCTOR, DOCTOR!


prep:  toilet paper


rules:  This game works best if the students have learned body parts.  The teacher sits at the front of the room and yells, “ouch!”  The students say, “What hurts?” or “Where?.”  The teacher by replies naming the body part that is in pain.  The student(s) then wrap that body part in toilet paper.  You can allow the students to be the ‘hurt’ person.  Works best if the roll of toilet paper is passed around and only one student ‘fixes’ at a time.

((
CLOTHES RELAY


prep: clothes. 2 pieces of each

rules:  Students make two lines.  Give the first person in each line a piece of clothing and say its name, “shirt.”  The student then puts on the shirt and takes it off, the entire time saying, “shirt. shirt. shirt.”  Then they hand the shirt to the next person who repeats.  This continues until everyone has put on every piece of clothing.  The first line to finish are the champions.  Reward accordingly.
((
WIN, LOSE, OR DRAW


prep:  picture cards (words the students have learned)

rules:  Divide the students into teams, two works best.  One student comes to the blackboard and picks a piece of paper.  Then, they draw the picture on the blackboard.  The first team to guess what the picture is gets a point.  
((
BLACKBOARD RELAY (Karuta)


prep:  pictures of vocabulary


rules:  Divide the students into teams.  Place pictures on the blackboard.  Stand at the front and say a word.  The first person in each team races to the front and circles/ hits the picture.  The fastest team wins.  


A  Write the words on the board.  Show the students the picture, then, the students must race to the front and circle the word.   Or, show the picture and the students race to write the word on the board.


B  Write the alphabet/numbers on the board.  Say the letter/number.


C  Put pictures on the board and say the word.  

(

TWISTER


prep:  twister board

die or spinner with colors and body parts.  


rules:  If you have the game then play as is.  Variation:  Place squares of colors around the room.  Let the students take turns rolling the dice.  If they roll red and foot then all the students have to find a red square and put their foot on it.  Sometimes the twister board is too small or the students don’t like touching each other.

(((
RUBBINGS


prep: lots of white, thin paper
crayons or chalk


rules:  Students walk around the school (outside if weather is good) and find objects with texture.  They lay the piece of paper on top of the object (leaf, pavement) and rub with the chalk.  This can be great fun.  


A  Practice “What’s this?” , “It’s ~.”

B    Find and rub numbers 0-10. (car license plates) 


C    Enjoy the changing seasons.

((
MUSICAL CHAIRS


prep: chairs

music


rules:  Arrange the chairs in a circle.  Have students stand and walk/dance around in a circle while the music is playing.  While the students are standing remove one chair.  When the music stops all the students must sit down.  The person left standing will be out.  (Before the student goes out they have to say something.)
((  
NO PEEKING FACE DRAWING

prep:  paper
writing utensil


rules:  Have students make pairs.  Tell them to draw the other persons face, BUT they can’t look at the paper while they are drawing.  This game is great fun. 


A  Ask the students to label the body parts



B  Say a body part and have the students point to it.


C  Hang on the wall and admire the beautiful portraits.

((
NEWSPAPER SEARCH


prep:  newspaper


pencil/marker

rules:  Give each student a newspaper, one or two pages will be enough.  Ask the students to find and circle words or letters.  


A Ask students to find and circle all capitol letters(uppercase).  Use this to teach capitalization at the beginning of sentences and proper nouns.


B  Ask students to find and circle the letter A.  


C  It may be helpful to enlarge the newspaper so that it will be easier for the students to see the letters.

((
TAPE RECORDER


prep:  tape

tape recorder


rules:  Let the students’ record themselves speaking. After everyone has finished listen to the tape.  Use any words, conversations, introductions.  The students will enjoy hearing themselves speaking.

(((WRITING PRACTICE


When learning a new skill children can often times be hesitant because they don’t want to make mistakes.  One way to avoid this is to practice writing in a manner so that they students won’t feel stress if they make a mistake.  Also try to begin practice using large motor skills and gradually work towards fine motor skills.

1. play dough

2. dirt and stick

3. paper and pencil (large or small)

4. chopsticks

5. shaving cream

6. laminated paper and dry erase marker
7. water, paint brush, pavement

8. chalkboard
9. tracing
(
FOLDER GAMES



prep:   Copy activity and glue into a folder.  If it is laminated it will last longer and the students can use dry erase markers to complete the activity.  Almost any activity will work (puzzles, word-picture match, mazes, writing practice).  


rules:  If a student finishes an activity early they can choose a folder and do the activity.  You can also use these as stations that the students rotate around to.

(

PUZZLES




prep:  popsicle sticks

pictures

How to make:  Copy a picture.  Place popsicle sticks side by side and glue the picture onto the sticks.  On the reverse side you can glue the word, if you want.  Once dry use an exacto blade to cut between the sticks.  Each stick will have one piece of the puzzle on it.  You can also use pictures from a magazine and not put the word on the back.

Rules:   Students put the picture together.  

(

HEADS UP 7UP
prep:  none

rules:  Choose a few students to come to the front of the class.  (I have 8 students total and I choose 3 students.)  Have the rest of the students put their heads down, close their eyes, and stick one thumb up.  It is important that they don’t peek.  The chosen students then walk around and touch one student each.  If you are touched you put your thumb down.  When all students have touched someone the teacher says, “Heads up!”  The students who were chosen try to guess who touched them.  If they guess correctly they switch places and go to the front.  If they are wrong then they remain in their seats.

Key phrases: 
“Heads down!”



“Heads up!”

(((
ALPHABETICAL ORDER


prep:  none


rules:  First review the alphabet.  It may be helpful to write it on the board.  Have students make a circle.  Have each student say their name one time.  Go around the circle once more but this time have the students say the first letter of their name and then their name. ("s." "Stephanie.") (Depending on the level of your students you may have to repeat this a few times)_  Next have the students make a circle, but this time in alphabetical order.  (specify first or last name)  To make the game a bit more interesting you can time the students.  It also helps to have a well defined starting point.

(((BIRTHDAY MONTHS


This game is similar to ALPHABETICAL ORDER except have the students make a circle in order of their birthdays.  After the students are in order you can practice the names of the months.

((
HULA HOOP


prep:  hula hoop

rules:  Students make a circle and hold hands. Give the hula hoop to a student.  While holding hands, the students climb through the hoop, completing the circle.  You want all the students to pass through the hoop while holding hands.  When one student is ‘passing through’ the hoop the other students chant his/her name. 

(

SURPRISE BAG




prep: a bag or box

objects (that students know)


rules:  Have students make a circle and sit down.  Place an object (pencil, apple) into the bag.  As the students listen to music they pass the bag around the circle.  When the music stops the student with the bag opens it.  Then they say the name of the object.  For more advanced students you can place more than one object into the bag. This is great for a Christmas activity.  You can also put a box inside of a box inside of a box… so it takes longer to get to the object.  

A  Adjective practice.  Put one object into the bag.  When the student opens it they have to say one word that describes the object. (red, soft, big)


B  Practice, “What’s that?” and “It’s a ~” phrases.


C    Play as is. 

(

TIC TAC TOE




prep:  tic tac toe board (best to prepare with pictures before)


rules:  Students make pairs and janken to see who goes first.  The object is to get three Xs or three Os in a row.  Before you can put an X or O on the board you have to say the target grammar point.  For example if the board has pictures of animals you will have to say “dog” before you can write an X or O.  This works great for any grammar point, just change the board accordingly.  (see activities)

(

SPELLING –LETTER MATCH



prep: pictures




word cards (corresponding to pictures)




letter cards (corresponding to words)



rules: Give each student 3-4 letters.  Stand at the front of the class and hold up a picture (cat).  Have the students say the name, “cat.”  Then place the word card, cat, on the board.  If they have either a “c”, “a”, or “t” then they race to the blackboard (with one letter) and stick the letter under the word card.  Make sure that the students put the letters in the correct order.  Together say, “cat.”  Then read out the letters, “c-a-t.”  Repeat this a few times then move on to the next picture.  After a lot of repetition you can leave off the word card until the students have posted their letters. (I still show the word card for the slower students.)  
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Large motor skills





fine motor skills





cognitive skills





Cognitive skills


	Taking learned material out of normal context and allowing the child to process it.  Use thinking skills.


	puzzles


worksheets


reading comprehension


	children age 5~


	








Notes:





Large motor skills


	Total physical response is a good example.  The students are learning through movement.  They are using large motions and developing muscle control.


	This can be a more abstract introduction of material.  Perhaps not teaching a specific thing, but a skill that affects a broad number of abilities.


	painting 


	Simon says


	children age 1-3





Fine motor skills


	Requires a higher level of concentration and more developed muscle control.  More concrete teaching.


	writing


tracing letters 


cutting 


	children age 3-5





Notes:





What is my purpose in the classroom?





What are my goals?





It didn’t work!  Or did it?


What was the students’ mood?


Did I like the activity?


Was it well organized?


Were the students too excited?


Was the goal clear?


Was it too difficult? too easy?





MONTHLY


create transitions between material


build from basics


create challenges


teach culture


establish routine


social skills


















































DAILY


alternate active and inactive activities


free speaking time


communication


establish routine


few transitions


use English commands


set goals for each student


behavior management


have fun











LONG TERM


experience something new


positive interaction with a new person








Why am I here?


  to teach English?


  to share culture?


  normalizer?


  socializer?


  





I found this activity very successful.  For a warm-up we did a phonics game to practice initial sounds (c,d,p).  The words I used were cat, dog, pig, cow, panda.  The students were very familiar with these words.  After the activity the students completed a word-picture matching worksheet so I could evaluate how successful the activity was.  My autistic student excelled at this learning technique.  The other students did well, only switching two words.  My C level students did not excel at this activity but they did enjoy racing to put the letters on the board.   I’ve only had time to do this once but I feel that over time it could be more successful. 
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